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[bookmark: _GoBack]Introduction:  
Autism is described as a spectrum.  Reference to a spectrum of differences is made because there is a change in their needs over the years of their development and differences vary.  This means that while people with autism share certain characteristics, they will be highly individual in their needs and preferences.  At Roman Fields we adopt a person centred approach in recognition of the fact that no two young people will be the same. The condition affects people differently, and people with autism, just like people everywhere, have all sorts of individual personalities, tastes, outlooks and beliefs.
Pupils at Roman Fields have an Education, Health and Care Plan. The majority of our young people also have a diagnosis of autism, the primary characteristics of which are as follows;   
· Difficulties in non-verbal and verbal communication, social understanding and social behaviour. 
· Thinking and behaving flexibly (rigidity of thought) according to the situation. 
· Sensory perception and responses- Pupils with autistic spectrum condition commonly experience unusual sensitivity to sound, touch and visual stimuli. 
This document sets out the provision's aims, principles and strategies for the education of our young people with ASC. It forms the basis for the development of autism-specific practice in the school over and it has been written in light of our ongoing work with the National Autism Society (NAS) and contains their many of their principles which have led to the school holding the NAS Advanced Specialist Award since 2016. In order to meet the requirements of this award, the school has demonstrated excellence and provided compelling evidence in the following areas specified by NAS:
· Social Communication, Interactions and Relationships 
· Functional Skills and Self-Reliance 
· Sensory Experiences 
· Emotional Wellbeing 
· Feedback from autistic pupils
· Feedback from families, carers and/or advocates

Rationale: 
In order to ensure that pupils on the autistic spectrum are able to access our broad, balanced and bespoke curriculum the individual characteristics of young people on the autistic spectrum need to be taken into account. This includes adapting the school environment, thorough planning and high quality teaching.  

At Roman Fields our commitment is: 
· to be aspirational for those with diverse needs,
· being positive about the child and having a pragmatic approach,
· making the pupil the centre of all approaches and valuing pupil opinion, 
· working in collaboration with parents / carers and multi-agency professionals,
· meeting and accommodating sensory needs, 
· teaching social skills as well as academic topics,
· working on ways to minimise sources of anxiety for pupils,
· adherence to our core values of Respect, Integrity, Community and Aspiration 


Training and best practice:  
Teaching staff attend internal training on autism-awareness and good practice and training is designed to address known gaps in our knowledge and to improve our practice. We have received training from a wide variety of speakers with Autism such as Dean Beadle, Sarah Hendrix and Michael Barton to ensure that we are actively listening to the autistic voice.  This has also included more formally the voice of our own autistic young people in training.

We aim to ensure the following principles underpin our practice to enable us to provide the best possible education for pupils with an autistic spectrum condition:  
· Knowledge and understanding of autism throughout Roman Fields. Staff will be provided with training both from internal and external providers to ensure all staff understand autism and are kept up to date with key changes and developments.
· Regular training and evaluation of school’s interventions and approaches.
· Roman Fields staff are kept up to date with current research relating to the education and wellbeing of pupils with autism. This is achieved by both internal and external training providers.
Roman Fields, will provide:
· Close and regular monitoring/evaluation of pupils Education, Health and Care plans (EHCP) to ensure that their changing needs are always being met (evidenced through EHCP / mentoring documentation, Annual Review paperwork). 
· A low arousal environment (where necessary). For example, pupils are able to wear ear defenders to reduce noise sensitivity where necessary and the use of quiet spaces around the school (evidenced through learning walks / observations)
· Individualised and bespoke learning programmes. Pupils are partners in the learning process.  Their interests and preferences are used to help to mould their timetable (school master timetable, individualised timetable, evidenced at interview stage). 
· A curriculum which incorporates individual’s special interests and strengths.  The personalised curriculum will often be built around a pupils’ interests and strengths (evidenced through Roman Field website reports, lesson observation, learning walks, book checks and via pupil voice). 
· Developing pupil’s understanding of their autism and promoting a clear, strong positive identity. All autistic pupils will be offered a self-knowledge and emotional regulation programme.  Included in this programme is work on autistic heroes to help the young people see the great contributions made by autistic people and to help young people identify their own individual strengths (Self-Knowledge lesson observations, book checks and within young people interviews).
Equal Opportunities and inclusion  
Autistic pupils will be taught in classrooms in an environment that is welcoming and autism friendly in carefully selected groups. They are encouraged to access education, within other settings through careful planning often with a tutor from Roman Fields. The decision as to where a pupil is placed and their degree of inclusion will be based upon individual need; assessed and agreed with pupils, parents and / or carers at Annual or Interim Review(s). 

Roman Fields aims to ensure that all its pupils are offered the chance to experience opportunities outside of the classroom commensurate with their mainstream peers e.g. access to work experience placements. This includes for some pupils, where appropriate, having access to some lessons in mainstream schools.

Environment: sensory needs 
Many young people with autism have sensory difficulties which can result in unusual or uncomfortable perception of sound, sense, touch, sight and smell. This can also include proprioceptive, vestibular and interoception difficulties.  Pupils can experience hypersensitivity or hyposensitivity in these eight senses.  This can impact learning in that many pupils are unable to focus upon teaching activities and might be distracted by noise and visual or other stimuli. 

This has a profound effect upon the ability to learn and can impact a pupil’s behaviour when sensory input causes extreme discomfort or pain.
Pupils on the autistic spectrum may also have difficulties with flexibility and require clear visual support(s) to understand routines and expectations. 
Therefore, we try to reduce environmental anxiety and distress by providing / using:  
· An environment which is calm, distraction free and has a low level of visual and auditory stimulus. However, recognising that some pupils need a much higher level of physical, visual and auditory stimulus and providing this where necessary. 
· Pupils with a high degree of visual and physical structure, relevant to their need. 
· Pupils provided with a means of requesting a break from the lesson when their levels of anxiety become raised. This can take the form of a physical break from the classroom or sensory breaks within the classroom. 
· Individualised context sheets that include the sensory needs of each pupil. Context sheets are adapted by each members of staff to best reflect the way of working within their teaching environment.
· Quiet rooms within the provision with a variety of comfortable seating spaces.  Pupils have choices, for example, as to where they sit and eat lunch.

Approaches and Interventions  
The teaching philosophy at Roman Fields embodies structured, positive, empathic and low-arousal environment with good links between home and multi-agencies. However, in order to meet the needs of all pupils across the spectrum, we use an eclectic mix of established and evidence based approaches and interventions; drawing on best practice and continuously monitoring and evaluating their use. 

Autistic young people are offered a self-knowledge programme which focuses on strengths and talents, as suggested by Professor Tony Attwood, to foster a feeling of self-worth.  All too often young people have faced diagnoses which focus on weakness and difficulties.  We work in partnership with young people to develop areas highlighted as difficulties. For example, emotional and social intelligence/understanding, the physiology and psychology of anxiety and the teaching of strategies to support these.  These form a central part of our developing well-being curriculum.

Communication and Interaction
Where necessary language is kept simple and unambiguous to avoid overload especially in times of stress or anxiety. During periods of heightened anxiety and when verbal communication may be limited, staff use other communication methods to elicit responses.  For example, for some young people this will be responding through written forms either handwritten or electronic.  For others it might be a sign agreed by the member of staff with a specific pupil. It may simply be to allow the pupil some time out, this could take the form of sitting quietly, spending time with the animals on site etc.  The pupil is given the autonomy to choose their preferred method. Where necessary extra thinking time is provided to allow time for information to be processed and then for the pupils to respond.  

We strive to understand the pupil’s learning preferences and needs.  For example, where visuals are helpful, using visual aids to help the pupil to understand and process.  As with all learning, the young people are partners in the learning process and therefore we discuss with pupils what works best for them.
We endeavour to learn and recognise each pupil’s non-verbal language to enable us to best understand when they might be feeling a range of emotions.  This enables staff to work with the pupil using calming strategies in order to minimise stress or overload and to better communicate with the pupil and to enable the pupil to enhance their own social communication.
We create opportunities for general communication within the school day in break times and within lessons.  This informally supports the pupil’s social communication in a non-threatening environment.
Assessment  
All young people are assessed regularly both academically and in relation to their social, emotional and behavioural progress. Assessment outcomes are reported at Annual Review.  

Curriculum  
Underpinning all teaching and learning is an emphasis on the development of independence, social interaction, social understanding and social communication. Lessons are planned to facilitate development in these areas with specific teaching, for example in emotional and social skills, life skills. The curriculum is mapped so that all pupils receive sex and relationship education during the time they are with us. 

We believe in providing many ‘real life’ opportunities, for example, educational visits are used to help reduce rigidity, develop appropriate social skills such as waiting in shops or having snack in a café and learning about road safety. Young people all access a full differentiated curriculum delivered in a way that addresses the triad of differences and sensory issues.  

We are using John Simpson’s version of the Triad which focusses more on differences than the old Triad of Impairments.   This is in keeping with our aims of viewing autism through a positive lens and in listening to the autistic voice.  John himself is autistic.   In John’s words: -
This highlights the need for predictability which can be moderated through written or visual schedules, following routines, or letting a person know well ahead of time there will be a change of plans. 
Motivation trying to find out what our young people’s interests are and incorporating that to their learning.  A person may be more willing to do less preferred tasks if they know they get some computer time later to look at spiders, Doctor Who or movie logos.
The uneven cognitive profile (splinter skills) is a point we often overlook. Just because a person can speak well or excels in a particular subject such as maths does not mean they are able in all areas. A person with autism or Asperger Syndrome may appear more capable that he/she really is. Executive functioning skills (the ability to prioritize tasks, organize, or see the individual steps in a routine), are often areas of difficulty in the autism population. The lack of these skills can make independent living difficult. We recognise that supports for people we perceive as “able are often essential.  This is therefore central to our approach and is addressed in both the academic and the well-being curriculum.
Behaviour (see school behaviour policy for more detail)
Behaviour is often a means of communication and we endeavour to understand the function behind the behaviour. Staff will always look to discover what the pupil’s behaviour is trying to tell us.   Specific strategies are used to reduce anxiety and promote feelings of well-being, modify unwanted behaviours and promote more appropriate ones. 

Continuity of Approach  
We recognise the importance of generalising the skills that young people learn at Roman Fields and home. Tutors regularly liaise with multi-disciplinary teams, parents and carers to ensure continuity of approaches in and out of Roman Fields.  These include CAMHs, occupational therapists, speech and language therapists and educational psychologists.

Monitoring and Evaluation  
At Roman Fields we have a robust evaluation programme that is led by individual young people. We liaise closely with the Advisory Teacher of ASC/Communication Disorder Team, to ensure our approaches are current and reflect the individuals and their diverse learning styles. We also have a designated teacher who leads our autism training and the sharing of good practice in the provision and is responsible for evaluating performance and driving performance towards our shared goals. 
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