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1. James Marks Academy Mission Statement and Vision:

James Marks Academy Mission Statement:   

‘Aspirational for those with Diverse Needs’


Overall Vision
The distilled overall vision it to ensure that ‘each pupil leaves the JMA in a significantly better place than when they arrived’. The journey with the school will be engaging, supportive, challenging, and inspiring. First and foremost, it’s about creating engagement and understanding each pupil individually and thus beginning a dialogue which leads to them taking their first supported steps towards their own future. The role of JMA is to facilitate along this journey and to play a guiding role in transforming each pupil into a young adult with the skills, knowledge, qualifications and confidence to succeed in the future, and to become a productive member of society.  

This vision has been co-constructed through an ongoing dialogue with pupils, families, staff, governors and professionals. Our educational philosophy is to set high expectations and never allow an educational need to translate to an educational deficit. The non-negotiable default position has always been that, regardless of the starting point, each pupil can achieve, can develop a positive sense of oneself and can contribute as a productive member of wider society. We visualize supporting each pupil to believe in and value themselves, realise their potential and see that they have something to offer. The JMA will not be a school that rests on its laurels or become a place for complacency. It will continually evolve, adapt, strive and push the boundaries of what can be achieved by pupils with Special Educational Needs (SEN). Please see appendix item 1 for information regarding the proposed intake of the JMAT.


The Trust
The James Marks Academy Trust (JMAT) from September will consist of the special free school in Welwyn Garden City (WGC), Roman Fields in Hemel Hempstead and Forest House (SLA) in Radlett-all in Hertfordshire. The JMAT aims to build on the excellent practice, which has been a feature of RF for many years, as evidenced by several inspections by the Office for Standards in Education, Children Services and Skills (OFSTED) and the National Autistic Society (NAS). The child centred philosophy; underpinned by shared values and ethos, has been carried into Forest House, which opened in September 2022 and will be incorporated into the JMA (James Marks Academy). From the outset, the intention is that all provisions will work within a shared framework, ideology and operate in a complementary manner. 

Throughout the last decade, the demand for additional special school placements within Hertfordshire has grown.  The present day picture shows the Local Authority (LA) supporting an increasing number of highly vulnerable and complex pupils, who have to access out of county independent specialist provisions. Moreover, these extremely expensive placements often breakdown either as a result of pupils being forced to spend many hours travelling large distances to and from school each day, or through not being able to cope with being places in a residential setting away from family and loved ones.

The opening of the JMA will immediately bring two significant advantages. Firstly, a greater number of highly vulnerable and complex pupils (and the families) will be educated and supported within Hertfordshire allowing them to remain in the family home (also maintaining the family unit) whilst simultaneously relieving pressure from an already over-stretched LA SEN budget. The JMA is designed to educate pupils who at times (and often intermittently) experience poor mental health and for whom a traditional Social, Emotional and Mental Health (SEMH) would not be appropriate.

Academy B (RF) Roman Fields, our long established provision has successfully supported a large number of highly vulnerable and complex pupils (and families), over many years. Many of these pupils were initially allocated a place at expensive out of county provisions before ultimately returning to Hertfordshire, as often these schools were unable to meet their ever changing, complex needs. Academy A (JMA) will increase this educational capacity, within Hertfordshire, and enable more pupils to be supported and succeed locally, whilst remaining in the family home. 

Combining Roman Fields, Forest House Education Centre and The James Marks Academy in our trust has facilitated, and will continue to facilitate, the sharing of quality first teaching, expertise, resources and systems and procedures across all sites, whilst ensuring they each retain their unique identity. Additionally, the new school will also provide highly motivated, currently employed colleagues with the challenge taking the next progressive steps in their careers will afford. Retaining and developing talented staff is paramount within a trust, which is ambitious to grow, but more importantly, secure ever improving holistic outcomes for pupils with SEN, regardless of whether they are educated in a mainstream or specialist setting. 
The intention is to continue to share our ethos and philosophy, knowledge and expertise within and outside of JMAT, with all interested schools, colleges, employers, SEN professionals and parents; and thus impact positively and significantly on Hertfordshire pupils and their families, over both the short and long term; building a ‘can do’ culture. These future adults with SEN will be recognised for the contribution they make to the work place, as they are seen by others and themselves, as a person not with a disability, but a different ability. 

How the proposal will align with the SEND code of practice and the Hertfordshire SEND Strategy
This proposal has been developed in response to the growing demand for school places for pupils with the most complex SEND within the County. Whilst, additionally supporting the delivery of Hertfordshire’s SEND strategy, which is to; meet pupil’s needs near to family homes and provide a viable alternative to expensive and often less effective, out of county placements. 
We are committed to developing our already strong partnerships with the LA and local schools further to create a school in the east of the County (WGC), which duplicates the success that Roman Fields has consistently delivered. The JMA will provide personalised education and support, both within the school and through the strong working partnerships; it will successfully develop with other local mainstream and special schools. This broader community role, delivered by our specialist staff, will support successful access back into mainstream provision for those pupils who both and are ready for it, and to ensure sustainable future success.
Additionally, the JMA will work with local mainstream and special schools and colleges to support their growth of knowledge and expertise, to support the Inclusion agenda and to meet the range of SEND needs in supporting Hertfordshire’s vision for local provision that meets local needs. Our vision reflects what is outlined in the Hertfordshire SEND Strategy: ‘strengthening the graduated approach to identifying and meeting needs from universal (mainstream) provision to clarifying the core offer in different designations of special school to match the changing demographic in Hertfordshire. By strengthening the provision in Hertfordshire we are aiming to reduce out of county placements.’
RF was judged by OFSTED as ‘outstanding in all areas’ in December 2018 and has just been awarded NAS specialist advanced status in February 2023. This demonstrates our ability to deliver our vision; to provide a successful alternative to out of county placements whilst delivering effective education and support tailored to individual pupils’ needs. This is evidenced by parental confidence in the ability of Roman Fields to meet their child’s needs locally, as well as our track record of successfully integrating and meeting the needs of pupils, with very complex needs. 
RF has succeeded where many, more expensive and often residential out of county placements (often allocated through tribunals), have broken down. This provides the best possible evidence that we can achieve the goals Academy A (JMA) is designed to meet – “deliver what the local area and its families need, and ultimately provide an opportunity for the children that attend to achieve better outcomes”. Hertfordshire had written the specification to try to address the problem of out of county placements and/or school refusal by establishing a local school which will ‘provide a personalised education for this group of pupils, which will be flexible to meet their profile of needs, and may include support at home and in other settings to achieve this’. 
It is possible to further highlight the skill set we have, which demonstrates our ability to successfully deliver the new school. This is evidenced by the comments in the  NAS inspection (2019) report where their team wrote ‘the flexible and creative nature of the provision enables pupils to be engaged and motivated through bespoke individual timetables that build on their strengths and interests as well as access accreditations from a variety of awarding bodies. Roman Fields supports pupils with a wide range of ability including entry levels, vocational qualifications, GCSE’s and A levels.’ Ofsted (2018) also supported this view when they wrote, ‘Pupils’ specific needs and difficulties are addressed carefully through personalised plans. As a result, their outcomes are outstanding.’ 







[image: cid:fc965af0-b83b-4e8b-89f8-dcca056af88b]2. School Development Planning Cycle
The five-stage school development cycle that will be adopted is shown to the left. The Executive Head Teacher reports directly to the Board of Directors and Trustees. The Executive Head teacher and Principal Designate will work closely with the CFO prior to the ‘Readiness for Opening Meeting’ to publish the School Improvement Plan. This document will outline:

· Key priorities for the first year. 
· The personnel responsible for specific areas and or targets.
· The resources needed to meet the objectives of the plan. 
· The method/timescale for monitoring progress and impact. 

Please see PDP in appendix 2.

There is a multi-layered approach to quality assurance and accountability across the JMA and the JMAT with the Executive Head teacher retaining accountability for the overall quality assurance via a process, which is open and transparent.  

The Executive Head teacher will meet regularly with Senior colleagues and challenge and support them to: 

· Manage effectively
· Share the vision
· Support systematically
· Set consistently challenging targets 
· Ensure compliance with core the trusts values.
· Share best practice, support, inform and update on policy 
· Evaluate progression towards key targets including progress and achievement both academically and personally, socially and emotionally. 
· Work towards achieving outstanding in all areas
· Manage data





Academic calendar 
The JMAT will publish an academic calendar at the beginning of each academic year, which outlines the annual cycle for target setting, progress updates, lesson observations, work scrutiny, progress reports, reporting to parents, parent meetings, as well as public tests and examinations. 
	Week 3.	Monday 19 September – Sunday 25 September 2022

	                                        

	Monday 19 September    2019-2020 PERFORMANCE MANAGEMENT FORTNIGHT BEGINS 

	
	09.30 Registration

	
	09.35 Lesson 1  

	
	10.40 Lesson 2

	
	11.45 Lesson 3     

	
	12.45 Lunch   

	
	13.15 Registration

	
	13.20 Lesson 4

	
	14.25 Enrichment  

	
	15.30 Debrief

	                                                                                                   16.30 - 18.30 QSA Meeting

	

	

	Tuesday 20 September

	9.30 SLT Diaries
	09.30 Registration

	9.35 SLT
	09.35 Lesson 1  

	
	10.40 Lesson 2

	11.45 CEIAG Meeting
	11.45 Lesson 3     

	
	12.45 Lunch   

	
	13.15 Registration

	
	13.20 Lesson 4

	
	14.25 Enrichment

	                                                                                                15.30 Debrief

	                                                                                                   16:00 Staff Meeting
	

	

	

	Wednesday 21 September       HALF TERM (1) MENTORING FORTNIGHT ENDS                                                          

	
	09.30 Registration

	
	09.35 Lesson 1  

	
	10.40 Lesson 2

	
	11.45 Lesson 3     

	
	12.45 Lunch   

	
	13.15 Registration

	
	13.20 Lesson 4

	
	14.25 Enrichment

	                                                                                                15.30 Debrief

	

	



3. Key Performance Indicators (KPI) and targets for the opening year (JMA)
Overview of Years 1 – 3 at the JMA:
In Year 1 the JMA will open on the Roman Fields site and educate 20 pupils. These pupils will populate Key Stage 3 (Years 7, 8) and KS5 (year 12). In Year 2 the number on roll will increases to 35 pupils, which will include pupils in year 9 and 13. In Year 3 the JMA will be operating at 50 including KS4 pupils before reaching its maximum quota – 60 pupils, in year 4, across all Key Stages. This stepped approach has been taken due to the vulnerability and complexities of the proposed intake. More information on the expected JMA cohort can be found in the appendix.  
The KPI for the opening year, to encompass all stakeholders, will be as follows:
	KPI
	Success Criteria / detail and by when to be achieved

	1. All statutory obligations met e.g. Single Central Record (SCR), Health and Safety (H&S) etc.

	I) 100% of statutory obligations completed and signed off by relevant agencies and / or organisations by the end of Year 1.

	2. The JMA school systems, processes and annual procedures are in place and reviewed by the end of Year 1.

	I) 100% of all school systems and processes are in place before the JMA opens to pupils.
II) 100% of all school system, processes and annual procedures are reviewed by end of Year 1

	3. The vast majority of pupils are integrated (or engaging) with school and following a timetable / curriculum.

	I) 90% or more 18) of pupils are either attending school and / or engaging with their timetable / curriculum before the end of Year 1.

	4. The JMA parent support group (PSG) in initiated with half termly meetings established and further opportunities provided for parental engagement. 
	I) 80% or more (16) of parents / families have visited the JMA by the end of Year 1
II) 60% of more (12) of parents / families have taken part in a PSG meeting.
III) 90% or more (18) of parents / families have engaged with one parental event in Year 1 

	5. The vast majority of staff appointments are made, including health / support staff before the end of Year 1. 

	I) 93% or more (7 of 8) of advertised vacancies have been filled with staff in post
II) 100% of senior and key roles (3) e.g. DHT, DSP / SENDCo are employed and in post. 

	6. CPD and ongoing staff training and coaching in place and being delivered. 

	I) 100% of staff (13) are Level 1 safeguarding trained before the JMA opens to pupils.
II) 93% of staff (7) completed JMA induction process & are accessing CPD opportunities.

	7. JMAT members, outside agencies / professionals, local businesses, partners, alternate providers and members of the community have visited the JMA 
	I) 100% of JMAT (11) members (trustees’, members et al) have visited the JMA.
II) Representatives from the LA, Hertfordshire SEN teams, CAMHS / PALMS, EP service, SALT, OT, Social Care, local schools, businesses in WGC and Hatfield have visited the JMA. 

	8.  The vast majority of building snags and technical issues have been resolved-n.b when the new site is ready. 

	I) 95% or more of building issues are resolved (before start of Year 2)
II) 95 % or more of technical issues are resolved (before start of Year 2)

	9.  All internal and external JMA inspections are successful in Year 1.
	I) 100% of internal JMA inspections are passed e.g. T&L, audits, policies, budget setting etc.
II) 100% of external JMA inspections are passed e.g. HIP review, OFSTED checks etc.



Pupils with intermittent poor mental health often have periods out of school. Sometimes pupils are not able to leave their homes and in extreme cases they may require intensive support from mental health provisions and professionals. The current cohort at RF, which support many pupils with serious mental health issues, has nearly 80% on roll who are classed as persistently absent pupils prior to joining. Within a short time of joining, we are able to get this down to a PA figure that hovers around 10% (significantly less than the 27% average for a PRU) despite starting with a significantly higher figure. We intend to replicate this at the new academy. We therefore expect the attendance, achievement and the personal, social and emotional progress of pupils at the JMA to significantly exceed national averages for pupils with comparable needs, when direct comparisons are made.
1. Attendance: 92%: This is an ambitious target, bearing in mind the vulnerability of the proposed intake.  We would expect 75%-90% of the proposed cohort will have had significant attendance issues prior to joining the JMA. We feel we can achieve this though through collaborative working and through forging productive relationships with each pupil and their support network. 
2. Achievement: Our belief is that most pupils with SEN have an ability level that has been significantly underestimated due to their complex needs, school refusal and intermittently poor mental health. Quality first teaching will therefore be an absolute priority as we recognise that achieving in line with peers has a hugely positive impact on an individual’s mental health. We therefore expect that pupils will achieve well beyond the expectations placed on mainstream peers, due to the distinct advantages of being taught in smaller groups, having greater levels of teacher contact and through personalised feedback and guidance. 
3. Personal, social and emotional progress: This is measured through the use of a Behaviour, Emotional, Social and Development (BESD) tracker and through gathering and analysing quantitative and qualitative data periodically. We expect, when measured against similar settings, to be in the top 5% nationally and graded outstanding as a result, by external agencies.











4. Leadership and Governance (Trust details) 
GDFT Mission Statement
Trust Mission Statement
‘Aspirational for those with Diverse Needs’





[image: ]

	1. Engage
	2. Facilitate
	3. Build Confidence
	4. Achieve and Progress
	5. Transition

	Experience a very different and supportive educational setting and ethos.
	Overcoming barriers to learning.

	Moving forward with help and support.

	Gain qualifications and accreditations.

	Being supported to progress and move onto my next setting.


	Identify a passion or interest that l can enjoy away from my family home.
	Bridging the gaps in my knowledge.

	Developing my independence.

	Celebrate my achievements and successes.

	Recognising and identifying the progress that l have made since being here.


	Share and show what l am able to do with others.

	Developing social skills, reducing anxieties and developing confidence.
	Challenging myself
	Begin to voice and focus on what l would like to do next.

	Reflecting on my personal growth and how l have changed





Trust Long Term Vision

I. The JMAT will lead a community of schools, which act as a beacon to others and exemplify what can be achieved through collaborative working.
II. The best practice within the JMAT will be disseminated amongst our community partnership schools. To share and develop skills, knowledge and expertise with other professional practitioners who support pupils with SEN.




	






Trust Strategic Principles

I. The pupil will be at the heart of all our decisions. 
II. We will cherish learning in every sense and find a flexible pathway to enable each individual pupil to fulfil their potential.
III. We will help to prepare each pupil to enable them to become successful, economically active, happy adults. 
IV. The families of pupils who attend the JMAT schools will be treated as equals and valued for their contributions. 
V. All members of the community will celebrate the unique talents and abilities of each individual.
VI. James Marks (who the academy and trust is named after) showed exceptional enthusiasm, bravery, kindness and resilience throughout his short life. We will honour his memory by modelling, exemplifying and eliciting these qualities in our daily interactions with our pupils and their families.
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Aims of the Trust:
1. Leaders at all levels will be unrelenting in their drive to provide an outstanding education for each and every pupil.
2. We believe that each pupil should be treated as an individual and recognised for their own unique talents and abilities.
3. We aim to offer an outstanding experience to each pupil and we will be guided by their hopes, wishes and aspirations.
4. We will strive to realise the potential of every pupil and support them in achieving a successful future which makes the most of their abilities.
5. We will be equal partners with each family and will aim to work collaboratively, coach and support, when required. We will listen and recognise the journey of each family, whilst at the same time challenging when appropriate.
6. Teaching and Learning, safeguarding, challenge, care and support will be at the heart of all we do. 
7. We will set challenging but realistic targets for each school and use data as a driver of pupil progress. 
8. We will seek out and embrace new technologies that make a difference and support pupil progress.
9. We will seek out and offer the very best CPD to support the development of staff. We will cooperate and share best practice to support pupil progress
10. We aim to deliver all of the above within a pre-determined budget, which is audited and gives best value for money.

We will provide a cohesive and integrated approach to our organisation and recruitment in order to support all out stakeholders to achieve personal and professional satisfaction. This will include:

1. Appointing staff who are prepared to go the extra mile and deliver interesting lessons, which promote the development of pupils’ knowledge, understanding and skills.
2. Providing a curriculum that is balanced, bespoke and personalised to each individual pupil.
3. Addresses individual needs whilst supporting each pupil in achieving their full academic potential.
4. Providing pupils with the opportunity to access mainstream partner schools for part of their educational experience, when the right time is right.
5. Modelling and teaching behaviour that promotes good and lasting relationships.
6. Providing a broad range of extra-curricular activities and sports facilities that will be available and accessible to each pupil.
7. Establishing individual pathway planning designed to prepare each pupils with a fulfilling life and as a key driver to decision making.
8. Maintaining a partnership with families where regular informative dialogue supports a collaborative approach to addressing the needs of each pupil.
9. Maximising opportunities provided by collaborating with local secondary schools, colleges and partners
10. Providing a regular programme of CPD for all staff to ensure knowledge and skills suit the needs of the pupils. Also ensuring that that staff are kept up to date and ensure that our practice constantly evolves in line with new knowledge.

There is a multi-layered approach to quality assurance and accountability across the JMAT, with the Executive Head teacher having accountability for the overall quality assurance and outcomes. The Executive Head Teacher will report directly to the Board of Directors and Trustees. Whilst working to achieve the organisational core values, individual Head teacher(s) are free to develop the curriculum and structures within their own individual setting, which will best serve their community. Whilst the trust will not impose a standard central curriculum, or structure there are core principles underpinning both which were outlined in detail earlier.

This whole process is underpinned by a culture of openness and transparency. Organisational structures will ensure that routine monitoring of lessons, documents and practice will be handled in a professional and supportive way. In order to achieve and maintain outstanding practice and identify areas for improvement, the JMAT will be subject to annual Quality Assurance Review similar to an Ofsted inspection but carried out by the Executive Head Teacher and supported by Head teacher(s) and leaders from other Academies in the Trust. An expert SEN independent advisor will be commissioned, to conduct and carry out a review in year two, prior to an anticipated full OFSTED inspection in Term 7.

The Trust quality assurance framework for SEND is designed to evidence:
1. Quality first teaching
2. Additional SEND support including; reasonable adjustments, teacher strategies, additional input (adult/peer), deployment of human resources, evidence of prior planning, knowledge and skills of staff and appropriate matching of peer support. Other resources include; teacher knowledge (evidence of training, experience/SEND type) and teacher knowledge of individual pupil needs.
3. Work Scrutiny includes; differentiated tasks, appropriate clear and challenging targets, teacher/support staff marking (www/ebi), peer/self-assessment, next steps, evidence of responses to assessment (including demonstration of response to next steps) and SEN marking (clear annotation- scribed/ independent/supported).
4. Data including achievement from starting point, progress, attendance, behaviour (rewards / sanctions / exclusions), analysis of target groups, department/cohort performance targets, parent engagement with targets and outcomes.
5. Quality of Universal, Targeted and Specialist interventions including monitoring, value for money, outcomes of interventions, contextualised evaluation re: learning trajectories and pupil premium evaluation.
6. A Website, which is stakeholder friendly, comprehensive in terms of information with a link to the local offer. 


Trust Governance
The Trust (THE TRUST) is the legal entity, which promotes and sponsors Academies within the Multi-Academy Trust. The Trust’s Scheme of Delegation specifies the structure of the Trust’s governance and defines the roles, responsibilities and accountabilities across the structure. The Scheme also describes the processes for appointment and termination of roles. There are a number of roles involved in the running of the multi-academy trust and these are:


· The Members; 
· The Directors (Trustees); 
· Academy Councils (LACs);
· The Executive Head teacher (Accounting Officer);
· The Head teacher(s) of each academy who have responsibility for the day-to-day running of that academy; 
· The Chief Finance Officer/Company Secretary.


Members
In simple terms, the Members "own" the Academy Trust. They have a number of statutory rights, including:
· The right to amend the articles
· Appoint and remove Members and Trustees
· Appoint and remove auditors
· Entitled to receive the annual accounts and report
· Ensure the success of the trust through focusing on outcomes and financial oversight

There are 5 Members who will meet twice a year (as a minimum), one of which will be the Annual General Meeting (AGM). One of the Members is also the Chair of Trustees and this will be the only permanent crossover between the board levels to ensure conflicts of interest are avoided and Members can hold Trustees to account, but equally act as a source of support and encouragement.  Members are essentially the custodians of the Trust’s values, ensuring that practice throughout the Trust is aligned with our Articles of Association and the Nolan principles of public service.

The DfE’s Governance Handbook makes it clear that the role of Members in the running of the trust is minimal and one of oversight; they are required to provide a guarantee that if the Academy Trust is wound up and its assets do not meet all of its liabilities, they will contribute £10.

Holding the trustee board to account is the most important role that Members play, this is done by:
· Hearing directly from the board of trustees once a year at the AGM.
· Verbally receiving information from the Chair of Trustees at Members meetings on progress made and plans going forward. 
· Receiving the trust’s annual audited accounts and annual report
· Access to Governor Hub so that they are able to view approved versions of Trustees’ minutes. 

If the Members are not satisfied that the trust board is effective, then they will need to step in. If there has not been an external review in any one three-year period, the Members should direct the trust board to convene one. If the trust is underperforming, and the Members cannot see evidence that the Trustees do not have the capacity to ensure improvement, the Members should seriously consider if they need to remove Trustees and/or appoint different, or additional Trustees. 

Trustees 
The Board of Trustees will meet 4 times a year; An Annual General Meeting (AGM) with the Members in December, plus 3 Trustee meetings. It is recommended in point 2.3 of the Academies Trust Handbook that ‘committees must meet regularly enough to discharge their responsibilities and ensure robust governance and effective financial management’. To ensure the financial oversight of the board finance reports (income and expenditure account, variation to budget report, cash flows and balance sheet) will be uploaded to Governor Hub on a monthly basis and emailed to the Trust Board finance link for scrutiny. The Finance, Business and Audit committee will have delegated responsibility to review and discuss the finances on a termly basis, two weeks prior to each Trust Board meeting which will have finances as a standing item on their agenda.  

At every Full Trust Board meeting, the Executive Head teacher presents a comprehensive report on the key performance measures of each academy, including predicted academic progression, attendance and absence. Annually the Board will consider in detail the full suite of published academy data. Ultimately the Trust Board holds each Academy to account for its performance through the Executive Head Teacher.  

Under charity law, Trustees have the ultimate responsibility for directing the affairs of the Trust and for ensuring that it is solvent, well run and delivering the charitable outcomes for which it has been set up.  Trustees have several legal duties, which are often described as those of compliance, care and prudence.  
The Articles require there to be a minimum of 7 Trustees, all of whom are appointed by the Members of the Multi-Academy Trust. The Members have appointed 7 Trustees including the Executive Head all of which have full voting rights. Trustees may appoint ‘co-opted Trustees,’ but they may not co-opt an employee of the Trust. The Chair of Trustees will be responsible for governor recruitment, training, mentoring and induction ensuring co-opted Trustees are brought onto the board for their skills and/or that it links into the board’s succession plans.  Each Trustee will be allocated a responsibility (link role) to report back on at least annually; areas will include Governance recruitment, education and training (as mentioned above), Finance, HR, Standards, Compliance, Strategic Management, SEN (incl CLA), Safeguarding and Premises (including H&S).

The Trustees are responsible for the overall strategic direction of the Trust and holding the Executive Officers to account for delivering agreed priorities. Specific responsibilities include:
· Priority setting and ratification of new projects
· Holding the executive officers to account for delivery of strategic objectives and the overall performance of the trust and its academies through receiving regular performance data and analysis  
· Appointment, appraisal, discipline and dismissal of the Executive Head Teacher (Executive Head).
· Approval of the annual budget, medium term financial plans, the trust’s business plans and risk management policy
· Approval of the trust’s annual report and statutory accounts receiving the annual management letter and governance report of the external auditor and agreement of proposed action
· Consideration of the trust’s overall performance, including financial performance
· Approval of significant management policies
· Receiving the declaration of pecuniary interests that may conflict with those of the trust and determining the extent to which that governor may remain involved with the matter under consideration and maintaining a register(s) of pecuniary interests for Members, Trustees, LACs and staff.

Trust Committees
Devolved from the major Trustee meetings are two sub-committees, which will meet three times a year, to oversee and make decisions delegated to them through the schedule of delegation. The sub-committee meetings will be held at least 2 weeks prior to the full board meeting so that minutes can be shared. The work programme for the sub-committees and academy councils will be agreed by the Trust Board. We would envisage there would be 4/5 Trustees on each sub-committee with the Executive Head sitting on both. 

· Finance, Business and Audit Committee
Finance, Business (including Compliance and Risk) and Audit Committee will meet three times a year and hold responsibility for exercising the powers and duties of the MAT Board in respect of matters relating to the finances, staff, and the maintenance of estates and general resources of the Trust.  Finance committees are required by the Academies Trust Handbook to provide assurances to the board that risks are being adequately identified and managed through a risk register ensuring that oversight extends to all academies within the trust (see point 5).  

For academy Trusts with income below £50 million, whilst there is no requirement to have a separate audit committee (though a trust may still choose to do so), there is a requirement to have a committee fulfilling the role of an audit committee. Initially this will fall under the Finance, Business and Audit Committee as a standing item on the agenda; however, as the MAT grows the board may wish to separate this into a third sub-committee.

· Standards and GDPR Committee
Standards and GDPR Committee will meet twice a year and is responsible for exercising powers and duties in relation to educational policies and standards and overseeing the implementation and success of GDPR across the Trust. The purpose of the Committee is to scrutinise educational policies and standards at Trust level and review risks to progress and providing appropriate challenge and support to their schools in terms of Key Performance Indicators. 

The Standards and GDPR Committee will act as the Pay Review Committee for all staff and make suggestions around pay progression based on evidence obtained from the Executive Head. These recommendations will be put forward to the Finance, Business and Audit Committee to be reviewed and signed off. 
Trust Executive Team
The Executive Team consists of the Executive Head and the Chief Finance Officer (CFO). The Executive Team will access development opportunities to ensure they are fully informed, understand their roles and share effective practice with other schools. They engage proactively with other MATs, schools, the Local Authority, the Regional Schools Commissioner’s office and local colleges/universities.

Executive Head teacher
The day to day responsibility for running the Trust is delegated to the Executive Head teacher. The Executive Head teacher has overall executive responsibility for the Trust's activities and is answerable to the Chairman and the Board, for ensuring that the Trust delivers its priorities and governs itself according to the requirements agreed by the Board.  

The Executive Head teacher is accountable for the quality, standards, performance and development of teaching and educational services provided by the Trust and its Academies.  The Executive Head teacher delegates much of the day to day responsibility to other officers, which is agreed in the scheme of delegation. The Executive Head teacher and the Head teacher(s) will meet weekly to review the performance of the new academy throughout the period of its consolidation. It is predicted that this arrangement will be required throughout the four expansion years as it grows to full capacity.

Chief Financial Officer
The Chief Financial Officer (CFO) will be directly responsible to the Executive Head Teacher who is the Accounting Officer (AO) for the MAT and is ultimately responsible for its proper financial conduct. The CFO role is to provide advice on strategic financial issues and be responsible for financial management, estate and facilities management including health and safety, risk management and procurement and to manage the Central Services Team comprising of finance, office managers and estate management staff. Company Secretary, despite its name is not an administrative or clerical role, but an officer of the company who shares legal responsibilities with the Trustees. The CFO will fulfil the role of Company Secretary ensuring the efficient administration of the company, particularly with regard to ensuring compliance with statutory and regulatory requirements and for ensuring that decisions of the board of Trustees are implemented.

ACADEMY GOVERNANCE 
Head Teachers Group 
The Head Teachers Group will meet 6 times a year with the aim to improve the education and care for all pupils and our school communities. Colleagues work in a spirit of openness and trust for the benefit of all schools/provisions. The key focus of the group is to secure ongoing school improvement in the form of high quality teaching learning, curriculum and assessment planning and individual professional development pathways.  As the ‘engine room’ of the Trust the Head Teachers’ Group is where much of the key decision making that impacts the schools begins. The Head Teachers’ Group will report back to the board through Executive Head feedback and minutes; this information informs the work of the Local Advisory Councils. 

Local Advisory Councils (LAC’s)
Once the Trust has more than four schools it will look to put in place a Local Advisory Council with one of the Trustees (who is not currently Chair of the Trust board) to act as the Chair for the LAC for at least the first year. This will ensure that the LAC has an experienced trustee who can support newly appointed governors. The LAC will initially oversee both schools with parents and staff being recruited evenly from both sites to ensure there is a fair and balanced approach. As the MAT grows the Trust will look to have a LAC in each school and the original LAC will be divided up so that both LACs have experienced governors within them who can step up into Chair and Vice Chair positions. 

LACs typically will have 9 members (minimum of 7); the academy Head Teacher, a minimum of 2 parent members, up to 2 staff members and 4 trust-appointed members including the appointed chair. In addition, LAC may appoint up to 3 co-opted members.  

The role of the LAC is a valuable one in providing local governance, as well as operating as committees of the Trust Board in offering assistance to the trustees in the fulfilment of their duties. Broadly, the role is to provide focused governance for an academy at a local level; it should monitor the academy's key performance indicators and act as a critical friend to the head teacher, providing challenge where appropriate. As well as acting as “champions” for the school, they will have clear roles identified for them within the Schedule of Delegation. One of their main roles will be representing the views of the academy's stakeholders. 

Academy Principal designate (Executive Head)
The Academy Head teacher (Executive Head) is responsible for the provision of a full learning experience and support for pupils, and for carrying out the professional duties of a Head teacher.  He will provide the vision and professional leadership to secure high quality education and high standards of achievement for all pupils, through the implementation of The Trust vision, strategic aims, ethos and policies within the JMA.  Other Academy Head teachers reports directly to the Executive Head teacher.

The role of Head is paramount to the success of the academy. It is the most critical role that will drive forward the development of the academy, ensuring the ethos of the Foundation permeates into the day to day operation and life of the academy. The Head teacher(s) reports to the Executive Head teacher who will work collaboratively with the overall aim of making the academy trust “outstanding”.  

Key responsibilities of the Academy Head teacher include:  
· All aspects of teaching and learning in the academy, including providing a broad and relevant curriculum which meets the needs of pupils and statutory requirements, and for planning, managing and monitoring the curriculum; 
· Engraining the trust’s ethos of aspiration for its pupils and delivering high standards in every aspect of the operation of the academy. 
· Being the lead professional in the academy and being a role model to both staff and pupils, setting and maintaining the highest standards, 
· Being highly visible and accessible to pupils, parents and staff within the academy, including undertaking an active role in duties 
· All aspects of quality assurance over the work of each department and team, academic outcomes, attendance rates and compliance with expected standards of behaviour and performance of both pupils and staff;
· Business planning functions including driving forward the academy’s strategic and operational planning activities, and developing the annual budget for the academy 
· Building effective working arrangements and partnerships with parents/carers, external stakeholders, including the local authority, local schools and the community, other education providers, such as post 16, amongst many others. Effective working with the local authority is absolutely critical for the success of this project and has been a key factor in the success of academy b;
· All other functions that you would expect a head teacher to be responsible for
· Preparing for all external inspections.

The key skills required for the Head teacher include:
· Being an outstanding leader as well as an outstanding classroom practitioner
· High level interpersonal and communication skills
· A strategic thinker who can innovate, whilst managing risk
· A motivator and excellent manager of staff
· High level organisational skills
· A skilled manager of resources (staff and money)
 
The Head teacher will delegate to the Senior Leadership Team specific responsibilities to ensure that all aspects of school performance are delivered effectively.

Managing Conflicts of Interest
Everyone involved in ‘governance’ (Member, Trustee, LACs) and staff are required to complete a Form of Pecuniary and Other Interests to disclose any they may have and avoid placing themselves under any obligation to people or organisations, who might try to influence them inappropriately in their work for the Trust and, by extension, individual schools in accordance with the ESFA Academies’ Trust Handbook. No one should act, or take decisions in order to gain financial or other material benefits or gains, whether tangible or intangible, for themselves, their family, their friends or any organisation with which they are associated. They must declare and resolve any interests and relationships at every meeting where the interest exists.

The clerk to the board maintains a central register which is reviewed and updated annually and published on the school’s website. In addition, Declaration of Interests is a standing item on the meeting agenda giving attendees the opportunity to declare any conflicts of interest. Potential conflicts will be minuted and if necessary, governors will be asked to step out of the room while the matter is being discussed until agreed. JMAT follows the requirements of the Academies Trust Handbook to ensure that the principles for managing connected party transactions are applied across the Trust. JMAT pays not more than ‘cost’ for goods or services provided to it by individuals, or organisations connected to the Trust. JMAT maintains sufficient records and makes sufficient disclosures in Trust annual accounts to evidence that transactions with these parties and all other connected parties, have been conducted in accordance with the highest standards of accountability and transparency. 

References will be required for all of those in governance, including a DBS, Governance Self Declaration Form (Fit and Proper Person) and Section 128. This will be undertaken when a new Member, Trustee, Council affiliate joins governance, and apart from the references and the DBS (which are undertaken when required), the other checks will be done routinely on an annually basis. This will be set out in tight policies and procedures. 



	
MEMBERS X 5
2 Meetings per annum




APPENDIX A - TRUST STRUCTURE
TRUST LEVEL


TRUSTEES (MIN 7) 
Each with defined roles to oversee Governance (RET), Finance, HR, Standards, Compliance, Strategic Management, Safeguarding and Premises (incl H&S)
4 Meetings per annum
COMPANY SECRETARY

HEADTEACHERS GROUP
Executive Head
Chief Finance Officer
Academy Head Teachers
6 meetings per annum


FINANCE (Inc. Compliance, Audit & Risk) & BUSINESS COMMITTEE
 (MIN 3/MAX 5) 3 meetings per year
ACADEMY COUNCIL SCHOOLS 
FOR EACH ACADEMY
3 Advisory Board meetings per annum


SCHOOL LEVEL
STANDARDS PERSONNEL & GDPR COMMITTEE
 (MIN 3/MAX 5) 2 meetings per year
HEADTEACHERS FOR EACH ACADEMY 


EXECUTIVE HEAD 
(ACCOUNTING OFFICER)
CHIEF FINANCIAL OFFICER
CLERK


The Trust Officers Roles, Experience and Expertise: 
	NAME
	PROFESSION
	ROLE
	SUMMARY OF RELEVANT EXPERTISE

	PERSON
	Senior Adviser for School Governance and works at Herts for Learning.
	Member
	Worked in governance for many years within schools and charities. Chair of Governors of a primary school, and has previously been a Chair of Governors at a special secondary school.  Currently a Trustee on the Board of a Multi Academy Trust and a Member of two single academies and a co-opted governor of a maintained VC school. A National Leader of Governance (NLG), and was involved in the re-development of national materials and training for External Reviews.  She is also the NLG Advocate for Hertfordshire and Luton and supports the deployment of other NLG’s in the area. More recently passed a Level 7 in Executive Coaching, offering support to leaders in a variety of organisations.

	PERSON
	· Director and part owner of a recruitment company
· Former director and owner of consulting company
· Former CEO of Strategic Health Authority and 3 NHS Trusts 
	Member
	Strategic planning and Organisational Development
Monitoring financial performance (including Academies finance)
Business planning
Coaching and Board development.
Governance.
Commercial skills including negotiation of contracts for service provision and capital projects

	PERSON
	Member of diverse range of governance and management boards
	Member
	Finance experience and qualification from career as chartered accountant. 30 years’ experience of school governance, primary sector

	PERSON
	Chair of Governors at an Outstanding Primary School
	Member
	Chartered Accountant 

	PERSON
	Retired Programmes Manager in Network Rail’s IT Function.
	Member & Trustee
	Social Care, Education, Multi-Agency Working

	PERSON
	Head of Content for a European Bank.
	Trustee
	Finance and Business 
Chartered Accountant with 20 years of experience in Financial Services.

	PERSON
	Retired CEO of Care Trust. 

	Trustee
	Day to day running of the organisation and delivering agreed strategic objectives.
Responsible for Governance and Board of Directors.
Working on acquisitions and process improvement.

	PERSON
	CEO of Eliane Champagne
	Trustee
	Experience in general management with a high knowledge of food and beverage control management, operational management and analysis, management accountancy and strong sales techniques. 

	PERSON
	Retired Police Officer with Hertfordshire Constabulary 
	Trustee
	Retired Police Officer who now works as a Special Inspector for Herts Constabulary. Has a particular interest in Safer Recruitment, Safeguarding and Health and Safety.

	PERSON
	Retired Programmes Manager @ Network Rail 
	Trustee
	Currently works for Network Rail. Over 20 years of experience of working as a project manager on multi-million-pound infrastructure projects. Also works as a coach, providing support to leadership development for senior managers at Network Rail.

	PERSON
	Yet to be appointed
	Trustee
	With regard to Core Competencies and Skills Audits

	PERSON
	Yet to be appointed
	Trustee
	With regard to Core Competencies and Skills Audits

	PERSON
	Yet to be appointed
	Trustee
	With regard to Core Competencies and Skills Audits

	PERSON
	Executive Head/Accounting Officer
	Trustee &
Principle Designate @ JMA
	Over 25 years in Education in a variety of roles. 
Experienced Head led provision to outstanding in all areas during which time Roman Fields won the NAS 2018 Excellence award following their inspection of our practice. 
Working in a limited capacity as an improvement partner following invitation by the LA. 
Project Manager in the construction industry. 

	PERSON
	Chief Finance Officer
Company Secretary 
Governance Professional (Clerk)
	CFO
	Experienced Finance Business Professional who holds a diploma in school business management. 
Set up systems and process within the provision to improve efficiency and effectiveness of operations including HR, premises, governance, data protection and ICT.

	PERSON
	Head teacher
	Principle Designate @ RFA
	Yet to be appointed






5. Curriculum Strategy (Intent, Implementation and impact) 
How our vision and values relate to the curriculum
We will offer a flexible curriculum that is personalised to the needs of the pupils; designed in accordance with a vision that all pupils will rediscover and/or enhance their love of learning, by accessing a full time education that meets all of their needs. As a result, pupils will leave school with a greater understanding of the world, equipped with academic, practical and social tools to enable them to succeed in their future. 

The overarching aims of the curriculum commences with pupils engaging with education and rediscovering their love of learning. Subsequent aims include:
a) Pupils learning about themselves, being supported to better regulate their emotions, anxiety, and understanding of what makes them happy.
b) Pupils being equipped with academic, practical, and social tools that will enable them to succeed in the world.
c) Pupils experiencing success resulting in tangible rewards.
d) Pupils having a better understanding of the world and embracing an outward facing orientation for life.

A Genuine Pupil Centred Approach to Education
From the outset, pupils are involved in co-constructing their own bespoke timetable and long-term curriculum plan. Many in the proposed intake feel more secure when they retain an element of choice and thus control – this supports in lowering anxiety levels. However, there will be lessons that are non-negotiable. Core subjects will be compulsory.  The principal intention is for all pupils to study GCSE qualifications and achieve at least good outcomes. Pupil choice must be coupled with high expectations in order to maximise achievement, and this approach has served RF well in recent years. We see every teacher as a facilitator of numeracy and literacy. The intent is that literacy, numeracy and scientific knowledge / thinking are embedded throughout the entire curriculum.

Engagement is the most decisive element in securing learning progression for pupils with complex needs. Through careful planning, personalisation and tailoring a great deal is possible in overcoming barriers to learning once the learner is motivated by the session content. Hence, the curriculum initially offered is initially built around pupil interests. Due to the diverse nature of interests and needs it is not possible to precisely define the initial learning content required by pupils with complex learning needs. Each pupil will require a curriculum that is bespoke. 
The curriculum that forms the learning infrastructure of The Trust needs to be multi-faceted, reflecting the needs of the learners. It will create a vehicle for development in respect of academic progression, key skills which underpin learning and support in understanding specifics associated with each learner's needs.  The overarching intention is to develop holistic learners, providing support in overcoming specific and individual learning barriers, nurture respective strengths and potential; and thus empower pupils to be successful in achieving appropriate lifelong goals.

Academic curriculum: we recognise the specific value of academic progression within the context of the National Curriculum. Although these learners have disabilities, which may impede or delay the academic progression, we hold strongly to the belief that each and every one can progress, and will progress beyond the level that their grades on entry would suggest.  It is our view that we are at our greatest in the moment of learning and we cherish the acquisition of new knowledge, concepts and skills as being of itself tremendously rewarding. Therefore, in mode and in content, we strive to provide differentiation that will secure meaningful advancement for every individual learner. Environment, content and delivery method are modulated precisely to build on existing achievement and accrue meaningful progress.

Key skills curriculum: while many of the key skills are embedded within the curriculum (communication, numeracy, ICT) learners with disabilities require explicit teaching of key skills. We particularly prioritise the key skills of problem-solving and independent enquiry, working with others, and reflection on learning. In this way, we underline the emphasis we place on the process of learning over and above the content of learning (i.e. learning as a verb rather than a noun). Allied to the work on executive functioning skills, we aim to nurture the learners' concept of themselves in learning, seeing these academic gains as a lifelong pursuit, which grows through the development of these skills. 

Executive functioning skills curriculum: the executive functioning skills are the skills, which every learner requires simply to be able to engage with the process of learning. The self-esteem and confidence to engage with the task, and the ability to retain focus, the capacity to manage task and equipment are all essential prerequisites to succeeding in the process of learning. Within our curriculum, these are targeted and progress within these skills tracked minutely to maximise the potential of the activity. Eight executive functioning skills are identified for the purposes of our curriculum: shift (transitions), inhibition, emotional control, initiate, working memory, plan/organise, organisation of materials and monitor, 

Specific difficulties curriculum: this facet of curriculum directly addresses those individual difficulties experienced by children and young people in respect of their diagnosed condition. We would expect to see these needs identified within the learners' EHC plans and in their IEPs. At all levels of planning for the pupil's learning these needs have to be specifically addressed and compensatory methodology applied to overcome the barriers to learning.

A bespoke curriculum requires a bespoke timetable, and every pupil at the JMA will have his or her own timetable, which will be under constant review. If something is not working then it can be quickly changed, however the criteria for changes will be entirely focused upon what is best for the pupil. If a pupil simply does not “like” a teacher or subject then this is more an opportunity for social development, or relationship building than it is for hasty change. By developing pupil resilience and drawing analogies between the expectations of school and the workplace, the school will encourage pupils to work collaboratively with others, and more often than not, personality clashes and subject engagement are overcome rather than shied away from. The ruling principle is that long term needs will always take precedence over short-term desires.

Academic Options
Teachers are skilled, highly qualified and knowledgeable about their subjects. They routinely plan interesting activities that arouse pupils’ curiosity and engage them in learning. Staff know their pupils well and use assessment information effectively to ensure that pupils make outstanding progress. - Ofsted December 2018

The James Marks Academy will offer a wide range of qualifications, subjects, and activities, designed to give pupils the greatest variety of knowledge and skills possible. English, Maths and Science will be delivered right across Key Stages 3-4 and the content covered will be the same as would be presented in any mainstream secondary school across the country. We will look at the exam boards used by neighbouring schools so that should pupils be in a position to transition, they can do so with as little friction as possible. Pupils will experience as little divergence as possible from the educational opportunities afforded to their peers in other schools and indeed, their bespoke timetables will allow for even greater pupil choice in the qualifications pursued. 
We will offer GSCEs in both English and English Literature. These are subjects in which pupils on the ASC spectrum often express a strong dislike for or anxiety about, but we have found from experience that engaging head-on with high expectations and skilled teaching yields dramatic changes in pupil approach and outcomes. Alongside these subjects, Film will be offered for those pupils who enjoy more visual forms of storytelling. Opportunities for filmmaking abound, be they extra-curricular or as part of the Project Qualifications on offer. These avenues for creative written/visual expression will provide pupils with mental health issues, with another medium with which to explore and communicate the issues that are important to them.
Maths GCSE is often an area of significant strength for the cohort in question because they can get immediate positive feedback and see evidence of success within ten minutes of the first lesson. Maths will also be used in a cross curricular sense as follows:
· A focus on the mathematics that may benefit pupils when they enter the workplace
· Links between mathematics, logic, and philosophy.
· Mathematics and problem solving.
Science GCSE is long established within our current provision and exceptionally popular, we expect this will continue as the cohort of the JMA (a number of ASc pupils) particularly like and attain exceptionally well in a subject that is based on enquiry, investigation and knowledge. 

Art, Music and Drama will be taught as accredited courses as well as enriching activities. The approach of The James Marks Academy will be to encourage as many pupils as possible to engage in at least one, if not all, of these subjects.  Art often provides a safe space for pupil expression and experimentation (further promoting the growth mind-set) but also helps pupils develop the fine motor and coordination skills that those with ASc often lag behind in. 
Music will be offered from the start of Key Stage 3. This has proven very effective in providing pupils with sessions that they enjoy and that reinforce their belief in their own achievement. Progression in Music is so tangible and pupil-led that it can be one of the key subject areas that sparks initial engagement. There are also many cross curricular opportunities available, as well as further opportunities for pupils to improve their own learning practices, for example using music and song as mnemonic aids.
Drama fulfils an important function in regards to social communication and helping pupils overcome anxieties about speaking and performing in front of groups. It will also serve as a venue and medium by which to present, discuss, and challenge beliefs and values, which may be present in the cohort on entry. The new school will likely double the number of pupils across the proposed trust and this will allow for larger scale productions and all the ancillary dramatic production skills these might require, such as direction, set design, casting and costume.  
Humanities will enable pupils to gain a much broader knowledge of the physical, social, and philosophical world around them. By providing exposure to different landscapes, be they physical or cultural, the school enables pupils to develop a curiosity for a much wider way of being which can only be of benefit to pupils suffering from anxiety and depression.
Whilst the school will pursue the greatest breadth and depth in academic subjects possible, this will not be done to the detriment of practical skills. 
Food Technology lessons will be taught in small groups and pupils will be encouraged to bring their own recipe ideas and develop them. They will learn the science behind cookery in a practical fashion and will be encouraged to take what they have produced home with them. We know from experience that these sessions help to overcome a typical problem for pupils with SEMH diagnoses – some are likely to have some level of eating disorder, or very limited knowledge of, and preferences for, food. By giving them control of the process, there is room to experiment and for pupils to diversify their tastes. In our experience, many of them take the food home for the family, supporting the re- building of relationships, which are often damaged, or broken on arrival.
Courses in Business Studies and Economics will be offered in order to marry the aspects of academic and practical skills. These subjects exist to show the value in broadening the focus of study because it quickly becomes apparent to pupils how literacy, numeracy, and problem solving are essential elements to the world of business and work. Through lessons and projects in Enterprise, pupils will be able to take the abstract concepts of running a business and apply them practically. Pupils will design, manufacture, and market products that they will then sell at market stalls and other retail venues. This will support them to develop the social skills necessary to communicate effectively, which in turn, will provide them with experience of managing a business, becoming cognisant of the value of planning and time management. Business and ICT have been a rich source of exam success in recent years at Roman Fields and we expect to be able to broaden the offering of these subjects by utilising economies of scale across sites.
Sport lessons will be focused upon pupil development. Pupils will learn skills in different sports that they are interested in, as well as work on their fitness and understanding of the musculoskeletal system. Each pupil will receive a gym induction and instruction on how to work through a tailored programme of fitness improvement. We also anticipate more opportunities for team games and sports across multiple sites as well as through our strong partnerships with local schools. By using our expertise and knowledge of the pupils across the schools within the trust, we hope to organise sporting events such as rounders’ matches and a Sports Day. Larger pupil numbers will enable greater and wider opportunities in this area, as well as justify investment in equipment and facilities to offer a wider choice of activities.
In recent years, RF has offered A Levels in Maths, English, Biology and Economics. By sharing resources and subject expertise across the two schools, these subject areas could be expanded upon and pupils would benefit from being able to access the subjects in larger groups. Hertfordshire also has strong school 6th form consortiums that we can draw on through our partnerships with them to expand our offer. This not only provides better value for money, it also enhances the quality of education available as group discussion, peer assessment, and pupil collaboration in lessons become possible. It will also broaden the opportunities to pursue social skills at Key Stage 5, helping pupils to transition to university courses more easily.
Although RF caters to Key Stage 3 currently, the expansion to a second site will inevitably result in the school having a greater number of years to work with pupils, as they will join in year 7 and not as they approach KS4 which will invariably impact positively on all pupil outcomes. As per the Local Authority’s specification, we buy in strongly to the idea of providing pupils with the opportunity to return to a mainstream environment, should they be in a position to do so, socially and emotionally. The reason that pupils, at the new school, will follow mainstream courses and qualifications is that this will serve to ease such transitions.
Quick wins
Whilst we view GCSEs as the most valuable academic qualifications we can offer, other qualifications are pursued in order to provide pupils with a taste of success as early as possible. Functional Skills assessments will therefore be used in tandem with the GCSE curriculum so that they can achieve meaningful qualifications and feel successful. This has the secondary effect of tackling exam stress and anxiety early on, giving pupils a much better chance of overcoming these obstacles. 

The school will encourage early entry to GCSE exams in core subjects. Just as with Functional Skills as detailed above, some pupils will be entered for Maths or English GCSEs at the end of year 10, sometimes within only a few months of joining the school. In one stand-out example from our current school, a pupil was entered at the end of Year 8 for their Maths GCSE. The philosophy behind this is that the sooner pupils overcome their anxiety about exams and see evidence that they can achieve, the sooner they buy in to the educational experience the school offers. We must further be mindful of the fact that some pupils in the cohort may, for reasons of medical or mental health, have a further abstraction from school.  Therefore, by pursuing qualifications quickly, we can ensure that pupils have something tangible to take from their time at the school, however brief it may have been. Additionally, we have found that rapid achievement is one of the most effective strategies for pupil engagement and our practice at The James Marks Academy will reflect and build upon what we have learned.

Key focus on social and emotional development
“Boosting pupils’ personal development and welfare is deemed the key to unlocking their potential. Every pupil is known individually to staff. This ensures that the school provides a safe, nurturing environment in which pupils can thrive and succeed”. OFSTED December 2018.

Whilst every lesson and extra-curricular activity at the school will be interwoven with opportunities for social and emotional development, and many an activity within lessons will be designed for this purpose, there is still the necessity to pursue these aspects explicitly. We aim to deliver lessons in Self-Knowledge where pupils will be able to identify, name, and ultimately understanding their emotions. In a cohort where barriers to learning and success are increasingly those that relate to mental health, the ability to at least articulate a difficulty marks a significant step forward for pupils who have otherwise been trapped within a state of mind and being for which there is no apparent way out.
Additionally, pupils in the proposed cohort often have a very negative view of their conditions which makes them unwilling to talk about or even acknowledge the barriers they have. Using a combination of cognitive-based therapy, neuroscience, and expert teaching, the Self-Knowledge program will help pupils explore and understand themselves. As a result, pupils will gain ownership of their conditions and are then far better equipped to develop strategies to overcome some of their difficulties.
Half-termly, a chosen part of the school’s character development program will be delivered across subjects so that the school can focus on the aspects of character that it has decided are key. These are: resilience, organisation, understanding others, and self-control. Delivering these concepts as themes throughout a half term, means that they can be pursued, contemplated, and reinforced over a longer period of time. It will also help the curriculum to evolve, as teachers can experiment with different ways of delivering lessons and then share good practice.
Weekly social skills sessions will be timetabled that enable pupils to interact with each other via structured activities, such as educational games, role-play scenarios, and problem solving activities. Also, on a weekly basis, an autism enrichment club will be provided for two hours after school where lengthier activities, trips and visits can be accessed. Additional educational and social trips will be provided outside of term time, in order to maximise the opportunities for pupils to socialise and to provide links and routine to unstructured times where pupils can sometimes regress into unhealthy schedules and isolation.

PSHEE
All of the above will work in tandem with all pupils pursuing a qualification in PSHEE. Whilst these lessons deliver subject matter that would be entirely familiar within a mainstream school, the bespoke nature of the curriculum offer and teaching in small groups will mean that certain topics can be prioritised to the pupils in order to meet areas of significant need. PSHE will be just one of the ways in which we will strive to instil our shared values.

Preparing for Adulthood / Life skills
Given the significant social anxieties that some of the cohort will present with, it will be necessary to teach these pupils specific life skills including providing them with opportunities for supported then independent travel. We will have specialised sessions that will lessen pupil anxiety by providing the opportunity to present in front of a chosen audience, leading in stages to a wider audience. We will also prepare pupils so they know what to expect from interview situations. We will start this process by carefully selecting trusted staff members to carry out interviews and then expand and broaden the program to once again build resilience and reduce anxiety.

Supported work experience for all pupils
“Only 16% of autistic people are in full-time employment” – National Autistic Society
The above statistic rises when pupils with diagnoses of SEMH are included but only to 27%. The remaining 73% who are almost unlikely to ever find long term work, without intervention, will form the majority of the school cohort. This cohort will have abstracted from education, sometimes been committed to Tier 4 hospitals and/or have complexity of need which would render most unable to even seek, let alone gain, full time employment. 
For this reason, and because we are preparing youngsters for happy, economically active adult lives, it is essential that a lot of time and resources are dedicated to supported work experience. A dedicated team will make contact with local employers and, through detailed knowledge of the pupils, will ensure that the right placement is made. Pupils will be further supported with uniform and equipment they may need; a social skills focus on interactions in the workplace; and guidance about the expectations and likely events of the working day. They will be at first accompanied in the workplace so that any anxieties that may manifest can be overcome through support, but they will then rapidly transition to independently attending (and in some cases independently travelling to) the workplace. Work experience will be part of the weekly timetable for pupils nearing the end of KS4. It will be treated as a process rather than an event.
This approach has been very successful at our current setting and, as a result, several pupils have been offered paid employment at the places they have gained work experience. By expanding the academy trust, we expect that we will widen and deepen the work experience opportunities available to pupils, as we develop working relationships with businesses and organisations across a larger geographical area. In addition, the expansion of a trust to several schools will necessitate greater and broader engagement with local communities, and it is through these that opportunities for work placements can often arise.

Supporting successful transitions
“Pupils are well prepared and supported when making the transition back into mainstream secondary education or into the sixth form. Staff ensure that pupils settle well into the next phase of their education by maintaining a regular dialogue with the pupil and the new school”- OFSTED December 2018

One of the greatest difficulties experienced by pupils with these needs is the transition from one place to another. Also, by helping them to feel comfortable, happy, and successful the school can then be faced with the problem that the pupils do not want to leave. With this in mind, we will start the preparation for transition to the next educational provision as early as possible. Those with the greatest need of support in this regard will access college on a supported basis for one afternoon during year 11, joining pupils from our current site. They will be accompanied by staff from the JMA and/or RF and will be able to meet the people teaching them next year, take part in taster sessions, meet other pupils and familiarise themselves with the new environment. 
When it comes time for pupils to move on, then we intend to maintain links with the pupils leaving us. Staff will still go out to support with college attendance in the first few weeks. Pupils will be welcomed back to help out in classrooms and support/encourage newer pupils by talking about their own experiences. The after school enrichment club will also be made available to returning pupils where it is felt their needs will best be served. By framing transition in this way, we intend to make it feel less like a cliff edge and more like a stairway.  Pupils in the proposed cohort often have profound anxiety about the unknown and the unpredictable. We aim to overcome this by developing routines and providing as much experience and information as possible before it comes time for pupils to leave.

6. Quality of Teaching	

“Teaching is outstanding because adults who work with pupils know their individual needs remarkably well. Teachers are highly skilled and adapt activities so that pupils achieve extremely well’. – OFSTED December 2018
Small group teaching will allow for timely and bespoke teacher input when required. As a result of this approach, gaps in learning for a cohort that has so often suffered long abstractions from school can be quickly filled. This will help pupils gain confidence and their resulting rapid progress will spur them towards independence. Skilled teaching will mean that timely interventions are possible but it will also provide the necessary scaffolding towards pupils commanding their own learning. 

A particularly strong feature of this approach is that a collaborative learning environment is established which empowers learners to ask questions and be curious, safe in the knowledge that when the usual curriculum is deviated from, there will be time and opportunity to come back to it. Interesting tangents can be explored and investigated and teachers, armed with a great deal of knowledge of their pupils, can direct learning and discussion towards key areas that will aid in their social and emotional development.
Teaching groups will be carefully chosen and cultivated, and a key element of timetabling will be consideration and input from the entire staff body about which groups will work and will be beneficial. We will try and diversify groupings as much as possible so that pupils can socialise and interact with a wide range of peers. This will facilitate broader conversations, wider perspectives, and provide many opportunities for the metacognitive strategies detailed below.
With this approach, the curriculum is only ever a tool and not a stricture. Adherence to it is useful, particularly because it allows alignment with what is taught in mainstream schools and therefore makes transition far easier, but deviation is encouraged and facilitated. Strong exam results underpin the fidelity towards the national curriculum, but, as our experience at Roman fields has shown, it remains the case that “the flexibility of staff to respond to the requirements of pupils is impressive. This creates a sense of there being no limit to what pupils can accomplish.” – Ofsted December 2018.

Ensuring and developing best practice in teaching
We intend to build upon and expand the approach to teaching, learning and assessment that we have developed at our existing school. Ofsted's judgement of this approach was that “Teaching is outstanding because it is consistently well matched to the individual needs of each pupil. Leaders and staff have an unerring belief in pupils’ abilities. They capture the interest and aspirations of each individual pupil and this is a formula for success”

At the JMA, regular lesson observations, both formally and informally, will help the teachers at the school demonstrate and share best practice. Full observations, across the school year, will be bolstered with regular learning walks conducted by senior and middle leaders. Feedback from observations and learning walks will be positive and supportive, and any areas for development discovered will be quickly acted upon through coaching and mentoring for staff.  We will support and train staff to become reflective practitioners, building a true learning organisation. Every staff member will be encouraged to attend regular teaching and learning meetings where new strategies and approaches can be discussed. These meetings will disseminate to the wider staff body via short “learning gem” presentations during staff meetings. More comprehensive training and guidance will be provided during INSET days, where again, opportunities will be open to any staff member to lead a session on something they have found to work, or new innovations in areas of teaching such as literacy or learning styles. Each pupil will be discussed on a daily basis during debrief at the end of the day, and we will make it a priority to share information about what works well with pupils. 

Context Sheets
We will develop individual context sheets for every pupil. These will include the following information:
· A pupil profile that explains the background of the pupil, what life is like in the family home and their educational history
· Data about the pupil’s prior assessments, such as KS2 and WRAT scores.
· Information about expected behaviours and triggers for behaviour
· Information about ways of working – these will be subject specific and thus the context sheet will differ between subjects, allowing us to be even more precise when adjusting content to the needs of pupils.
· EHCP targets.

Context sheets are intended to be a living document. We know from experience at Roman Fields that we will constantly be improving and updating the information we have about pupils as we help them to become happy and successful learners, then we expect that the behaviours they display and the needs they have will change. We will therefore ensure that context sheets are regularly updated. Training and information from external providers will also be a core part of keeping the staff body skilled. Guest speakers will be invited to present on topics that reflect the needs of the cohort. 

Homework
The school believes that if outstanding lessons are taught every day the additional gain from providing regular homework is minimal. In addition, many of the parents we have worked with in the past have said that homework has previously been a huge barrier and has led to breakdowns in the home. 
For these reasons, The James Marks Academy will adopt a voluntary homework code. Once pupils have worked with us and have found that they enjoy learning, they are far more likely to pursue learning on their own and in their own time. We feel this is vastly preferential to setting prescriptive homework. By pursuing their own interests in learning in their own time pupils will gain much more breadth and depth of knowledge.
Effective Behaviour Management
“Pupils behave exceptionally well in lessons and around the school. Teachers’ expectations of how pupils should conduct themselves are very high and pupils respond accordingly” OFSTED December 2018.

High expectations in achievement stem from high expectations for behaviour. Many pupils will arrive at the school with negative behaviours that often stem from their anxieties and unsuccessful prior experiences in education, and a profile of numerous exclusions. Treating others with courtesy and respect will be non-negotiable, but in many other ways we will take an entirely bespoke approach to pupil behaviour. Understanding the reasons for the behaviour, and crucially, helping the pupil understand those reasons will be central to any attempt to provide pupils with the tools to modify their behaviour.  We very rarely use exclusion as a sanction at RF and will take the same approach at the JMA. We believe we need a flexible approach to behaviour that supports the individual needs of the pupils and ensures access to a full time suitable education.  Pupils will not make good progress if they are not accessing education. 
The most common sanction will be for pupils to be detained after school by a member of SLT to catch up any work missed. This will always be carried out, but only when the teacher and Senior team do NOT feel the reason for non-compliance is because of an individual’s SEN. Classwork is therefore given a very high status and its importance is reinforced to pupils. They will know that their long-term goals and those of the school are closely aligned, and it is the job of the school to make these goals happen through the imposition of firm, but fair boundaries.
By making reasonable adjustments for pupils' needs, the school will be able to universalise key principles of zero-tolerance for bullying, drugs, and violence whilst simultaneously not falling foul of the strictures of a “one size fits all” approach. Pupils will know that they will be treated fairly even if the sanctions they receive manifest in different ways.

7. Quality of Learning	

Our approach places a premium on creating a dynamic wherein the children are, for the greatest length of time possible, available for learning. By addressing core needs (as identified in Maslow's hierarchy of needs), we put in place all the factors for optimal learning. Couched in activities that are motivating and with needs satiated, pupils are empowered to be at their very best as learners. We do not attempt to instruct pupils who are not RAMP (relaxed, alert, motivated and positive) but attend to ameliorating environment and well-being to maximise the chances of success in learning. We draw on our knowledge of neuroscientific developments to create a differentiated, highly personalised approach to overcome each pupil’s areas of difficulty. 
Individualised sensory integration programmes, drawn up by our multi-disciplinary team, reinforce the approach and this creates a well-regulated and purposeful atmosphere to promote learning.

Overcoming Initial Barriers - Fixed mind-set 
Carol Dweck describes some pupils with SEMH issues as a having “fixed mind-set”. These pupils are unable to conceive improvement or development as they consider that their capabilities are unchanging – constant for all time. This is incredibly deleterious to learning, as Dweck observes, “the fixed mind-set limits achievement. It fills people’s minds with interfering thoughts, it makes effort disagreeable, and it leads to inferior learning strategies. What’s more, it makes other people into judges instead of allies...Important achievements require a clear focus, all-out effort, and a bottomless trunk full of strategies”.

RF actively challenges the proposed ‘fixed mind-set’. Our experience shows that effort (and engagement) does not open the door to failure. A reason ‘school refusers’ sometimes give for not attending, is that by making an attempt they expose themselves to the possibility of failure. Their sole remaining comfort is that they can tell themselves that they could have succeeded, had they tried. Once they try, this salve on the conscience evaporates.
All staff at the JMA will use and embrace the Apprenticeship model - a collaborative approach to learning, where staff act as allies and not judges. This model emphasises task collaboration whilst seeking to avoid error making, and thus anxiety provoking moments, which may return some to a fixed mind-set. Treating learning as supported participation also enables staff and pupil(s) to talk about the process of learning. Teachers can explain to pupils that their mastery of the subject was hard-fought, and came as a result of both struggle and failure. Specific reference to how individuals learn (and how it is different) will aid the pupil in 'learning about learning'.
Therefore, it is possible to demonstrate that attempting something does not have to be lonely, scary, or an ineluctable path to failure. Pupils can be supported to discover how they learn best and, as we learn alongside them, it is possible to personalise lessons to their strengths / interests in order to rekindle a love of learning.
This approach transitions learners from a fixed mind-set to a growth mind-set, where they move from being closed minded to embracing challenge and showing resilience. RF has embedded and weaved character development / education into its ethos and it is within this framework that we quickly endeavour to show pupils tangible gains. The approach of demonstrating “quick wins” comes to the fore. This perpetuates further pupil engagement and effort.
Hierarchy of needs
It is anticipated that the majority of pupils will be in the second tier of Abraham Maslow's hierarchy of needs, and some may even be at the first. Whether it be as a result of a specific diagnosis or simply the fact that many are on the threshold of becoming, or are, teenagers, pupils in the proposed intake are unlikely to get sufficient rest. They will often be tired. At the JMA the school day will begin later (when compared to mainstream schools) in order to alleviate some of the issues around sleep and energy levels. Furthermore, bespoke and personalised timetables will offer appropriate sessions for pupils to start their day, and will work around any pre-existing health conditions, which may require outside appointments / input.  

[image: ]Of paramount importance, to the proposed intake, is that they feel secure and safe at school. Many will have experienced adverse experiences at previous schools, which may have exacerbated feelings of anxiety and led to poor attendance and/or school refusal. It is recognised that pupils’ ‘feeling’ safe is as important as ‘being’ safe. The JMA will share the same assiduous culture of safeguarding that has been well established at RF. 
The mentoring system will also be replicated. This ensures that every pupil has a trusted mentor to whom they can go to on a daily basis. A minority of pupils will have previously agreed opportunities and procedures, governed by their individual needs, through which they can abstract themselves from a lesson. We will develop positive relationships through enjoyable lessons, engaging activities and an ethos where we celebrate, eat, and learn together. This will in turn build a sense of belonging and community.

Metacognition
We intend to teach metacognitive skills because research shows that they can be taught to pupils to improve their learning.[endnoteRef:1] Constructing understanding requires both cognitive and metacognitive elements. Learners ‘construct knowledge’ using cognitive strategies and they guide, regulate, and evaluate their learning using metacognitive strategies. It is through this ‘thinking about thinking,’ that real learning occurs. As pupils become more skilled at using metacognitive strategies, they gain confidence and become more independent as learners. [1: ] 


We will use the following strategies and approaches to encourage metacognition:
1. Set learning objectives/intentions with the pupil because:
· They will then know what they are expected to learn.
· They will then know what skills you will be helping them to develop.

2. Write learning objectives/intentions so pupils:
· Know what we intend to teach them and what they are going to be learning.
· Can see how these skills and knowledge fit in with other things they have already learned.
· Will be able to focus on the key ideas and skills in plenary time and begin to check what they know and don’t know.

3. Discuss with pupils how they intend to learn something: for example:
· Review successful previous learning, discuss the reasons behind that success and explore strategies, which have worked for them.
· Explore strategies, which haven’t worked for them and why they haven’t.
· Help them to understand the necessity and value of practice in learning a new skill or fixing a new piece of information in their memories.
· Discuss how memory works.

4. Encourage pupils to make their own meaningful links to help them learn:
· Creating mnemonics that are personally meaningful.
· Making up picture stories either in their imagination or on paper to help remember facts.
· Mind mapping.

5. Encourage pupils to take charge of their own learning by:
· Offering them a variety of methods from which they can discover what works best for them.
· Set up time when they can explain or demonstrate things to each other.
· Working in groups on a common task; having to report to another group after an interval or to the whole class in plenary time.
· Giving them time and guidelines for self-checking, self-marking and self-evaluation.

6. Encourage pupils to think aloud by using:
· Pair problem-solving.
· Reciprocal teaching.
· Group discussions.
· Co-operative learning
· A high proportion of open-ended questions to encourage elaboration, speculation and justification.
· Plenary analysis to show how strategies can be transferred from one domain to another; to generalise methods and ideas.
· Assessments that involve listening to pupils describing their work and reasoning verbally and visually and pupils taking part in assessing themselves so they understand how to improve and what they have learned. 

8. Staffing	 
The Trust always seeks to appoint teachers who are inspirational, highly professional and self- reflective. The quality of Teaching and Learning is key to building an aspirational, sustainable community. Appropriate planning for pupils’ individual needs, a context designed to accommodate specific difficulties and promote progress, as well as a purpose designed built environment, are all key factors but secondary to the appointment of skilled, experienced leaders and teachers who work together as a team to shape the learning context. We expect children to be enthusiastic about their learning, excited by their progress and aspirational about the future, regardless of their starting points. All staff play a part in engendering the conditions for success. The majority of the curriculum will be delivered in small groups. All teaching will be planned and assessed by qualified teachers supported by a team of trained tutors and Higher Level Teaching Assistants (HLTA).

· Teaching 5 periods a day = 25 period week (950 periods over an academic year):
· The Deputy Head and Assistant Head teaching 
· The Trust’s SENCO and the Assistant SENCO will teach 15 hours per week between them. 
· The three Heads of Departments will teach 21 hours per week each
· Teachers will teach for 22 hours per week.
· The above teaching time takes into consideration 10% PPA time.





Phased Growth
	Year of Operation
	Number of pupils
	School Leadership Group
	Middle Leaders
	Teaching
	Pupil Support
	Administration
	Premises

	Year 1  Sept 2023
	20
	· Executive Head/Principle Designate for JMA (1 FTE)
· CFO (0.2FTE)
· Deputy Head (0.8 FTE)
· Assistant Head (0.2 FTE)
	· Autism Lead (0.1 FTE)
· SENCO (0.4 FTE)
· Science Lead (1 FTE)
· English Lead (1 FTE)
· Maths Lead (1 FTE)
	· Deputy Head (0.1 FTE)
· Assistant Head (0.1 FTE)
· SENDCO (0.1 FTE)
· Autism Lead (0.1FTE)
· 3.6 FTE Teachers
	· 3.6 FTE Tutors/TA’s
· 0.4 FTE Therapeutic Support

	· 0.6 FTE

	N/A

	Year 2  Sept 2024
	35
	· Executive Head (0.5 FTE)
· Head Teacher (1 FTE)
· Deputy Head (1 FTE)
· CFO (0.5FTE)
· Assistant Head (1 FTE)
	· Autism Lead (0.2 FTE)
· SENCO (0.5 FTE)
· Science Lead (1 FTE)
· English Lead (1 FTE)
· Maths Lead (1 FTE)
	· Deputy Head (0.2 FTE)
· Assistant Head (0.3 FTE)
· SENCO (0.1 FTE)
· Autism Lead (0.1 FTE)
· 8.1 FTE Teachers
	· 6.8 FTE Tutors/TA’s
· 0.6 FTE Therapeutic Support
	· 1.4 FTE
· 0.5 Catering
	· 1 FTE Caretaker
· 0.6 FTE Cleaning staff

	Year 3 Sept 2025
	50
	· Executive Head (0.5 FTE)
· Head Teacher (1 FTE)
· Deputy Head (1 FTE)
· CFO(0.5FTE)
· Assistant Head (1 FTE)
	· Autism Lead (0.2 FTE)
· SENCO (0.5 FTE)
· Science Lead (1 FTE)
· English Lead (1 FTE)
· Maths Lead (1 FTE)
	· Deputy Head (0.2 FTE)
· Assistant Head (0.3 FTE)
· SENCO (0.1 FTE)
· 11.1 FTE Teachers
	· 7.9 FTE Tutors/TA’s
· 0.9 FTE Therapeutic Support
	· 2.1 FTE
· 0.5 Catering
	· 1 FTE Caretaker
· 0.6 FTE Cleaning staff

	Year 4 Sept 2026
	60
	· Executive Head (0.5 FTE)
· Head Teacher (1 FTE)
· Deputy Head (1 FTE)
· CFO (0.5FTE)
· Assistant Head (1 FTE)
	· Autism Lead (0.2 FTE)
· SENCO (0.5 FTE)
· Science Lead (1 FTE)
· English Lead (1 FTE)
· Maths Lead (1 FTE)
	· Deputy Head (0.2 FTE)
· Assistant Head (0.3 FTE)
· SENCO (0.1 FTE)
· 11.1 FTE Teachers
	· 8.4 FTE Tutors/TA’s
· 1.2 FTE Therapeutic Support
	· 2.1 FTE
· 0.5 Catering
	· 1 FTE Caretaker
· 1.2 FTE Cleaning staff

	Year 5
September 
2027
	60
	· Executive Head (0.5 FTE)
· Head Teacher (1 FTE)
· Deputy Head (1 FTE)
· CFO (0.5FTE)
· Assistant Head (1 FTE)
	· Autism Lead (0.2 FTE)
· SENCO (0.5 FTE)
· Science Lead (1 FTE)
· English Lead (1 FTE)
· Maths Lead (1 FTE)
	· Deputy Head (0.2 FTE)
· Assistant Head (0.3 FTE)
· SENCO (0.1 FTE)
· 11.1 FTE Teachers
	· 8.4 FTE Tutors/TA’s
· 0.6 FTE Therapeutic Support
	· 2.1 FTE
· 0.5 Catering
	· 1 FTE Caretaker
· 1.2 FTE Cleaning staff



The organisational charts below show the staffing structure from the time it opens in September 2023 on Roman Fields site, to moving across to the Welwyn site in September 2024, to full capacity in September 2026. This is subject to change as in line with the current financial plan










2024/2025 – 35 pupils on Welwyn Site




2025/2026 – 50 Pupils on Welwyn Site Pupils

[bookmark: _GoBack]2026/2027 – 60 Pupils on Welwyn Site Pupils

The staffing allocation will be reviewed annually to ensure it meets pupil intake and different needs. There will be core subjects (English, Maths and Science) where a subject lead will be appointed and be accountable for the outcomes within their department. Other qualified teachers will be appointed to support these core areas and deliver other subjects relevant to school requirements and identified as a strength at interview. Subject Leads (qualified teachers) will be responsible for planning and assessing teaching that Tutors and TAs will deliver, for therapy based subjects. 
Staff Morale, Development and Retention
We believe that all staff (teaching and non-teaching) working at the JMA are entitled to a framework of support to enable them to develop effectively, confidently and competently within their role. This support will be offered from within the academy and through external agencies/institutions. The aim of Staff Development is to improve the quality of teaching and pupil learning by the development of staff potential. Supporting and retaining the Academy’s workforce is a key to providing the best education for our pupils.

We aim to:

· Provide induction for all staff.
· Provide clear job descriptions stating roles and responsibilities.
· Conduct exit interviews to evaluate our procedures.
· Teachers are provided with sufficient non-contact time to allow for the required Planning, Preparation and Assessment time. Senior management and subject leaders receive additional time to carry out tasks related to their position.
· We cover absent colleagues by using known academy staff.
· We are open to flexible work patterns e.g. part time or job share.
· Staff are supported in the management of challenging behaviour; strategies are shared at daily debrief sessions.
· Communication is encouraged across the school and staff have both formal and informal opportunities to share concerns and experiences.
· Staff are encouraged to share good practice, knowledge and skills.
· Staff are encouraged to be self-critical and be involved in the self-evaluation of the school.
· All achievements and successes are acknowledged and praised. 
· Innovation and creativity will be encouraged we want colleagues to take risks with their teaching, so they learn how to excite pupils and develop the all-important love of learning within them. 
· Colleagues will be developed and encouraged to apply for promotion both internally and within the wider trust.  

Given the nature of the difficulties many of the pupils will have, supply staff will only be called in when staff absence is too high to ensure the health and safety of pupils and staff. The introduction of unfamiliar adults will often bring more problems than it solves, hence the reason RF and FHEC have up to now never engaged agency staff, choosing instead to cover any absences ourselves. The school will seek to share employees across the Trust, when needed, in the hope this can continue.




 

Training and Development
We collaborate with other schools to share best practice and use in-house and local training to ensure that staff attend the best of what is available nationally. Senior leaders will attend local and national conferences in order to stay abreast of the latest research and resources, whilst developing their own network of colleagues who are focussing on the needs of similar pupils.

9. School Organisation	
“Pupils are well prepared and supported when making the transition back into mainstream secondary education or into the sixth form. Staff ensure that pupils settle well into the next phase of their education by maintaining a regular dialogue with the pupil and the new school. “- OFSTED December 2018

Proposed timings for the school day and the rationale behind them (whilst JMA pupils are on the Roman fields site only- during the first year of opening) so they have access to key rooms such as the science lab before the older pupils arrive and when the KS4 (RF) pupils are at lunch. RF pupils will follow the timetable below. 
	Time
	Activity

	8:00 – 8:35
	Socialisation and registration – pupils arrive at school during this time period.

	08:35 – 9:35
	Lesson 1

	9.40 – 10:40
	Lesson 2

	10:45 – 11:45
	Lesson 3

	11:45 – 12:30
	Lunch and afternoon registration

	12:30 – 13:30
	Lesson 4

	13:30 – 14:30
	Lesson 5







Proposed timings for the school day and the rationale behind them: (For JMA pupils when they transition to the new building in the second year and for all RF pupils)
	Time
	Activity

	9:00 – 9:35
	Socialisation and registration – pupils arrive at school during this time period.

	09:35 – 10:35
	Lesson 1

	10:40 – 11:40
	Lesson 2

	11:45 – 12:45
	Lesson 3

	12:45 – 13:30
	Lunch and afternoon registration

	13:30 – 14:30
	Lesson 4

	14.30 – 15:30
	Lesson 5


Start time on the permanent site– Is slightly later than would be typical for mainstream schools and the reasons for this are twofold. Firstly, research has shown that teenagers are chronically sleep deprived and that, by delaying the start time of school to later in the day, they gain more sleep, attend more, and attain better. Secondly, there is a pragmatic element to consider. The proposed site, for the new Free School, is right next to a primary school and so any overlap in start/finish times would likely cause significant traffic issues. This is especially the case when considering that it is likely that all pupils at the proposed new school would be arriving by taxi.
One of the greatest difficulties experienced by pupils with these needs is the transition from one place to another. Also, by helping them to feel comfortable, happy, and successful the school can then be faced with the problem that the pupils do not want to leave. With this in mind, we will start the preparation for transition to the next educational provision as early as possible. Those with the greatest need of support in this regard will access college on a supported basis for one afternoon during year 11, joining pupils from our current site. They will be accompanied by staff from The James Marks Academy and/or Roman Fields and will be able to meet the people teaching them next year, take part in taster sessions, meet other pupils and familiarise themselves with the new environment. 
Lesson length – RF has found that one hour lessons provide the best opportunity for learning; in addition, they also closely align to the timings present in most mainstream schools. This will aid in pupil transition, as there won't be any “culture shock” from either increased workload or lesson times. Pupils will move to a central area before going to their next lesson, which allows for a 5-minute movement break. 
Short transitions – This provides pupils with some time for socialisation but also places an emphasis on their need to be organised. A central point where all staff and pupils gather means that safeguarding can be maintained effectively and pupils can be kept abreast of any timetable or staffing changes.
No prescriptive 'enrichment' times - Whilst the school recognises the importance of broad and enriching social activities, it sees no reason for these activities to be at a set time each day. Rather, with the use of bespoke timetables, the appropriate time for enrichment for different pupils can be agreed upon and this helps avoid any pupil notions of enrichment somehow being less important or the simple absence of expectations. Additionally, the school has found that many pupils with ASC view enrichment as unnecessary and not in line with the purpose of a school. By integrating enrichment seamlessly into their timetables and curricular, this avoids the binary thinking that is often prevalent in these pupils.
We have a proven track record of offering pupils (whose parents are pursuing an out of county placement through a tribunal) a trial period; all that have taken us up on the offer, have stayed with us.  Our Head has also supported HCC in tribunals as an alternative to an out of county placement; in the last 3 years, the success rate has been 100% (National figures show LA’s only win between 10-15%) because judges listen to reasoned evidenced based arguments and decide that a pupil would be better placed with us because our outcomes are significantly better. Finally, our current site has supported a number of pupils who have returned to Hertfordshire when their placement at a specialist boarding provision has broken down, because either the school didn’t live up to expectations, or because the school felt they were too complex and couldn’t meet needs. The new academy will be run by the same team that has facilitated a great number of pupils to succeed and return to Herts. This is a cornerstone of the remit for the new Free School; make local quality SEN provision available to prevent pupils leaving their families and communities. 
Occasionally, the academy will be asked to support pupils and families who are disenfranchised and difficult to engage. In these cases, our outreach team will draft an individual plan based on what is known about the family, by drawing on their many years of experience. The team will decide who is best placed to get the desired result. Often it is our family support worker (qualified social worker who has been doing this for many years successfully) who attends. If mental health / anxiety is significant, we use our intervention lead (ex CAMHs). Following the first visit, they will feedback into the weekly case management meeting. From there, if things are not straightforward, further decisions are made based on their informed judgement of the situation. Often, we will be able to tackle this ourselves but on rare occasion, it has and will be necessary to involve other agencies such as CAMHs, PALMs, social care etc. 
When we secure engagement, we will actively encourage hard to reach parents to attend site for parents’ evenings, the academy’s parents group and all our prize giving events; Christmas dinner, sports day, etc. All pupils will have a mentor; one performance management target for all staff is to maintain weekly contact with parents. These strategies will be employed as they are known to impact on engaging the hard to reach.
In light of the judgement of RF from Ofsted that:
“Pupils, including those in the sixth form, achieve extremely well and make substantial progress from their starting points. Pupils gain external accreditations and make significant gains in their social and personal development.”
It therefore makes sense that we use what we have learned at Roman Fields as the basis for expanding our provision to meet the needs of the new cohort of pupils. Our ambition, however, is to improve on our already outstanding practice. The JMA will be specifically designed to meet the needs of the cohort proposed for it, and thus, the curriculum and its delivery has similarly been designed.
In the table below, the proposed numbers in each year group at the point of opening and an explanation of how pupil numbers will build up over time is shown.

	
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6
	Year 7

	Year 7
	8
	8
	11
	10
	9
	8
	9

	Year 8
	8
	8
	11
	11
	10
	10
	10

	Year 9
	
	9
	9
	11
	11
	10
	10

	Year 10
	
	0
	9
	9
	11
	11
	10

	Year 11
	
	
	
	9
	9
	11
	11

	Total pre- 16
	16
	25
	40
	50
	50
	50
	50

	Year 12
	4
	6
	4
	6
	4
	6
	4

	Year 13
	
	4
	6
	4
	6
	4
	6

	Total 
	20
	35
	50
	60
	60
	60
	60



10. Student Support Services
Well-Being Support / Readiness for learning
The first strand of this support will be the personalised integration programme detailed above. We will swiftly identify the specific needs, strengths, and interests of pupils and use this information to form the backbone of their initial study programme. Beyond this, we will provide on-going support to maintain a readiness and passion for learning using the mentoring system and daily debriefs to keep abreast of any well-being issues that may arise with pupils. We will make flexible timetable changes to ensure that lesson attendance and engagement continue. Any internalised issues and their likely impact on learning will be communicated to staff immediately.
Well-Being workshops
We will provide pupils with Therapist-led workshops that will involve themed discussions on issues that affect personal and emotional well-being of teenagers. These sessions will also serve to highlight further areas of need, which the school may not be able to address alone. In these cases, other agencies and professionals will be used to support good mental health and well-being. The therapist will also be able to identify those individuals that require more targeted support and guidance and provide this through additional sessions. We expect that some within the cohort of pupils we will cater for will have worked/be working with CAMHS and we further expect that their engagement with CAMHS may be minimal. Through our practice, we, as a school intend to act as a bridge towards these services so that pupils do not suddenly find themselves at an appointment where they are expected to deal with all their mental health issues in a one-hour session. They will instead have had time and opportunity to find ways to talk about their mental health in our more relaxed and inclusive setting, and in this way they may be more ready to engage with professionals when the time comes. 

Mentoring
[image: ]The mentoring system has been constructed to meet the needs of the cohort. A number of pupils are likely to present with attachment issues and others will suffer from anxiety and mental health issues. Research has shown that the presence of a Key Adult can be transformative for children with these difficulties.[endnoteRef:2] We intend for mentors to be these key adults for their mentees, and thus we will assign mentors based on careful analysis of pupil needs and the personalities involved. Mentors are trained with reference to the Secure Base Model as detailed below, though it should be noted that much of what this model highlights will already feature in our bespoke integration process. [2: 



Appendix 4 - Outcomes
"Assessment on entry to the school is thorough.  Gaps in pupils’ knowledge are filled rapidly to enable success in external examinations." ... "Pupils’ progress towards their academic and personal targets is planned in detail and regularly reviewed. As a result, each individual makes the progress of which they are capable in every aspect of their development." - Ofsted
Roman Fields prides itself on delivering outstanding outcomes for the young people who attend. Our GCSE are both the source and reflection of this pride. Below is a table showing results from the last four years, which are far higher than similar provisions. These outcomes have been achieved despite the fact that most pupils spend only two years with us, following significant periods when they have been out of education. We intend to replicate these outcomes in the new free school, where we will have an advantage because pupils will be with us for significantly longer and not had lengthy periods out of school which is a particular challenge in content rich subjects such as Science. 

 
"Outstanding teaching and highly effective individualised support results in all pupils learning exceptionally well." - Ofsted 2019
" These records show outstanding progress across all year groups and subjects." - Ofsted 2019

Since these comments were written outcomes have risen, particularly in Science. Outcomes also rose in the summer of 2022 bucking a national trend which saw results dip following the removal of teacher assessed grades. ] 


All pupils will have an EHC plan. Our individualised approach will therefore be supplemented by constant and mindful reference to the EHCP outcomes for each pupil and we will work with the pupil and family to monitor their implementation, and review and amend these is line with the SEND Code of Practice. Mentors will use this document to initially prepare for working with their mentee. By working in tandem with the SENDCo, they will gain awareness of prior experiences, triggers, and difficulties. They will know, from talking to parents and carers, some of the strategies that already work. Mentors and mentees will have one timetabled mentoring session per week. We will ensure this is included in the 1265 teaching hours. In all cases, there will be additional opportunities for mentors and mentees to spend time together, whether that is in lessons, during lunchtimes, or during extra-curricular activities. Mentors will work set days/hours so that should the mentees need to speak with them outside the timetabled mentoring sessions they are aware of when their key adult is onsite and available; outside of this there will always be a member of the pastoral team or SLT available. A daily de-brief, where the progress of all pupils is discussed, will be scheduled into the permissible contact hours for all staff. These notes will be written up and circulated to ensure all mentees are kept informed of their mentee’s personal, social and emotional development. Mentors will be allocated ten minutes a week to allow them to phone parents/carers to ensure they are involved fully in their child’s education. 
When pupils join and as soon as trust is established, mentors can help mentees to progress towards their EHCP outcomes. Where targets are set towards an outcome detailed in the EHCP, the pupil will play an integral role in the process. Mentors will then be able to feed directly in to EHCP reviews and ensure the best possible progress for the social, emotional and academic needs of the pupil is made. 



11. Working with others
Engaging with local partners, providers, and the community
RF and FHEC owes a great deal of its success to the collaborative working established with partners and stakeholders. This has served to support its development, whilst at the same time helping to meet the diverse needs of the pupils. RF currently serves many families within the Hatfield and WGC areas of the county; along with others further north and east. With the opening of the JMA parents, the wider community and other stakeholders will now have the school that has been requested for many years.  

RF and FH has a network of professionals who would readily support the JMA.  These professionals have successfully worked with schools, Education Support Centres (ESC), specialist provisions and colleges, throughout the county. RF has and maintains strong existing links with local school leaders, through a range of continuing strategic projects. The Executive Head of the trust is a member of both the local Head teachers' group (DASSH & WHASSH) and the Teaching Schools Alliance (TSA) in the pre-opening phase, so these relationships are firmly established prior to the opening day of the JMA. 
Parental involvement in the pre-opening phase of the JMA will be key. Prior to opening parents/carers, will be contacted regularly (at least weekly basis) by an allocated member of staff, who will encourage parental engagement through a range of opportunities including; information evenings, end of term celebrations and half termly meetings with the JMA parent support group (PSG). From our experience at RF, it is sometimes necessary to initially begin working with anxious parents/carers within the home. This is to secure engagement with school and professionals in the first instance before developing co-constructed next steps in supporting their child(ren). Continual and supportive family work will form a crucial cornerstone in the work of the JMA.
The Governing board is very committed to supporting the development of the Multi Academy Trust (MAT).  It has always been part of our vision that we would expand the MAT within Hertfordshire, in order to support other schools and districts within the county.  The governors have an excellent and diverse range of skills and knowledge as per the Core Competencies for Governance and are enthusiastic in taking on this new and exciting challenge.
RF works with a significant number of local businesses, who provide extended work experience opportunities for a number of pupils. These have supported RF in delivering our vision of high aspirations, meaningful employment and preparation for successful adulthood. RF has continued to expand these links and some have even manifested into offers of full time employment and apprenticeships for the pupils. Furthermore, RF has organised visits to work places to broaden pupil experiences of the world of work. These existing links will support the JMA, and provide further business connections to expand the offer to pupils.
Finally, for a number of years RF has worked alongside several local colleges to design and implement specific transition programmes for the complex cohort that it educates. The purpose of this work has been twofold. Firstly, to ensure that pupils can transition to the next stage successfully and secondly to share the SEN knowledge and expertise that we have gained to assist our local partner college in developing their SEN offer and developing their knowledge base further. 
The LA specification identifies the need to intervene in the home and work with multi-agency professionals and/or other schools/colleges. Collaborative working with multi-agency professionals within Hertfordshire is part of the daily routine and has been for many years. RF has well established relationships with many agencies within the county and neighbouring authorities, including: 
· Mental Health services including CAMHS and PALMS.
· ESMA (Education Support for Medical Absence) Hertfordshire. 
· CAMHS commissioning managers.
· Hertfordshire Special Educational Needs (SEN) Teams. 
· Children Looked After Teams - Hertfordshire
· Children’s Services & 0 – 25 teams
· Education Advisers for Children Looked After.
· Family Intervention Worker, Intensive Families First Support, Hertfordshire.
· Youth Connexions, Hertfordshire.
· Hertfordshire Educational Psychology Service
· Preparing for Adulthood Practitioners, Hertfordshire Children’s Services.
· The Virtual School, Hertfordshire.

Working alongside families
Our partnership with parents and carers is built on trust and respectful support. At RF, we offer a comprehensive extended schools package including after-school club and it is our expectation that this level of provision will be matched at the JMA. This acknowledges the importance of allowing scope for families to re-energise in order to play a full role in the children's development. Driven by principles of positive regard, support and challenge. Families are supported with inter-agency working, advice, problem resolution and counselling in order to overcome the specific difficulties they encounter. A wide range of training provision is offered, specifically tailored to the families of children with disabilities and delivered by expert practitioners, both employed by the school and engaged externally. 

Working with other agencies and providers
The complexity of diagnoses and needs within the proposed cohort will necessitate a great deal of inter-agency collaboration. Social workers, educational psychologists, occupational therapists, and doctors will be assiduously updated and contacted in order to ensure that the best possible information about pupils and their safety is available. This practice was embedded at Roman Fields and a result of this Ofsted found that there is “a strong culture of vigilance in keeping pupils safe”. 

Beyond the critical aspects of pupil safeguarding, the school's work with other agencies will aid in securing better pupil outcomes in a wider sense. By attending and presenting to other schools, the school will endeavour to share its successful practices and adopt those that have worked at other venues. Senior Leaders will conduct supportive visits to advise other provisions and the school will participate in staff exchange programmes, to strengthen ties with other schools locally.
Closer local ties have enabled our existing school to send some of its pupils to other schools to learn or train. Some pupils have attended local mainstream schools to study A Levels, whilst others have worked at local special schools as volunteer teaching assistants. As these local partnerships strengthen, and with the expansion of the cohort that will come as a result of opening another school with a less complex cohort, more and more opportunities will exist to offer broad educational and transitional arrangements for pupils across the county. The Executive Headteacher has already met with the Heads of local schools to explain what the free school will do, who it serves, and the need to develop the same collaborative relationships we currently enjoy in the West of the county, in the East. 
We will engage the services of Occupational and Speech and Language therapists to provide extra support to pupils who have identified needs in these areas. These external practitioners will be encouraged to work within the wider school community and will regularly meet with subject teachers and the staff body, in order to share individual teaching approaches. Training will have delivered to staff so that they can identify needs in these areas, and develop successful strategies to support our pupils.

Removing Barriers to Attendance
More than 80% of the pupils that arrive at our present school meet the DfE criteria for persistent absentees.  We are keenly aware of the correlation between attendance and achievement, and are further aware of the impact that improved attendance has, on the welfare of the pupils of the cohort we intend to serve. We intend to use a psychodynamic and personalised approach, which involves the use of a very experienced school counsellor to support and help hard to reach pupils (alongside their families) to achieve and maintain good attendance. This approach has to be adapted to meet the needs of each individual young person, as many have experienced failure and/or rejection from support services previously.  We will begin by working in the home environment and establishing a trust and rapport prior to any formalised learning taking place. When pupils do attend, we will do our utmost to ensure that their school day is a happy and productive one. We will identify any issues that may affect the next day's attendance and work with the pupil to mitigate these. Where we do identify a barrier – for example pupils with poor sleep schedules finding Monday mornings difficult – we will utilise the strength of individualised timetables to work with the pupil and remove the barrier together. Further, we will embed attendance within metacognition. By developing the school into a positive learning environment where all the tools and aids for learning are readily available, we can help pupils to discover and curate the environment, that best aid their learning. More often than not, we expect that they will identify the school as this environment, and this will encourage attendance all the more.

Monitoring attendance
Attendance will be recorded on Arbor and internally where figures can be adjusted to reflect integration timetables. Any pupils not attending on a given day will be recorded on a whiteboard in reception, and a member of staff will contact home to check on their status and encourage attendance where appropriate. Non-attendance will be recorded in daily staff debrief and weekly case management notes, and these documents will then be interrogated to determine if there are any patterns to non-attendance. Any such patterns can then be rigorously investigated through our case management meeting and a bespoke intervention plan put in place.

Promoting attendance
The importance of attendance will be emphasised to pupils and will be a common feature of their mentoring sessions and the review of their EHCP outcomes. Awards for good and improved attendance will be given every week, and also at the end of each term. Displays around the school will celebrate good attendance and inform pupils of the causal link between high attendance and high grades.

Parents and carers will also be involved in discussions about the importance of attendance. The school will insist upon doctor's notes where days off from illness meet the threshold. Because good relationships with parents and carers will be cultivated from the outset, a collaborative approach to the attendance of more reluctant pupils can be pursued. In the rare event that this breaks down, we will involve the Attendance Officer and provide them with detailed information about the pattern and incidences of non-attendance for the pupil in question.


APPENDIX 1 – Intake, PDP, Multi-Agency Feedback Sheet, Current Data from Academy B
Pupil Intake Characteristics:
The Hertfordshire Local Authority specification for the proposed school identifies “a gap in provision for those pupils with autism or a social communication difficulty, higher academic ability, but significant anxiety, mental health issues, and gaps in their education and associated underachievement.”

The JMA will support a similar cohort of the most complex pupils, all of whom will have Education, Health and Care Plans (EHCP) and a variety of different needs. Indeed, Hertfordshire’s free school specification includes the comment ‘it will provide a balance of provision that complements the provision at Roman Fields, which is to the west of the County’. 
The majority of the cohort bands D and E will have needs that are not as significant as the most complex group RF currently serve or the pupils identified as E+ in the specification for the free school. Our intention is that these pupils (D and E) will immediately be placed in small groups with a curriculum that is closely allied to mainstream schools, whilst making bespoke individualised support provision for areas of concern; such has anxiety. Aligning the education closely to that of a mainstream school will ensure that a pupil’s return to mainstream is an easier proposition, should the circumstances allow. 
The cohort that RF serves is incredibly diverse in terms of needs; some pupils currently educated are even more complex that the cohort defined within the Hertfordshire specification. Although ten school places are allocated to the E+ cohort, the description of these pupils’ mirrors circa 80% of the current RF cohort. 
RF does not currently educate pupils within the proposed D cohort however a large number of staff (including the Head and deputy) have worked in a mainstream school, with an Autistic Resource Provision attached. Therefore, there is a vast amount of experience of educating this pupils cohort within the staff body. Consequently, we have had significant experience of pupils in all three categories as identified in the specification.    
All pupils on roll at RF have multiple and diverse needs. The vast majority are autistic and / or have SEMH. However, within this, are a multitude of co-morbidities related to both health and educational needs. 
Needs, Description and Characteristics of the proposed intake
	Place Information
	Further Information re: Proposed Pupil Requirements:

	No. places = 10
Band = D
Funding = £14,800
SEN description = SLCN


	1) A Step by step transition plan including a low arousal environment.
2) Key support staff who build trusting relationships. Pupil will have key adults in all lessons who he can ask for help 
3) Opportunities for reflection sessions with either a school counsellor or mentor using solution focused thinking to help 
4) Clear anxiety management plan shared by all staff working with pupil and reviewed weekly through 1:1 sessions 
5) Pupil has appropriate exit strategies and a safe place to go to, guided by a key adult, initially 
6) Pupil may not recognise the early indicators and will become overwhelmed as soon as he doesn’t understand something so will rely heavily on a key adult to help with this emotional regulation by attuning to Pupil 
7) Pupil will have an identified safe place to retreat
8) All work will be broken down into small steps, reinforced with visual prompt sheets.  To allay anxiety if Pupil leaves the class notes will be taken e.g. copy or the power point or key learning points, and pasted in his text books
9) Pupil will have access to alternatives to writing for example laptop, IPad, photographs of work.
10) Pupil is supported to access lunch time and after school extracurricular programmes built around his interests 
11) Alternative learning experiences and support for family

	No. places = 40
Band = E
Funding = £23,600
SEN description = ASC
	Band E in addition to above may also require: 
1) Pupil will have access to learning support initially in all lessons to ensure he/she/they has processed information
2) Pupil will have access to appropriate therapists e.g. SALT, OT, 
3) Pupil will have access to support from CAMHS (Nessie) 
4) Pupil will have smaller class sessions and individual learning programmes 


	No. places = 10
Band = E+
Funding = £31,300
SEN description = Other (SEMH)
	Band E+ in addition to above may also require:
1) Highly individualised learning support
2) Access to smaller low arousal learning environment 
3) May need high adult support with aspects of the school day.



Many pupils at RF join when everything else has failed; including those who have attended highly intensive and expensive out of county specialist schools. These pupils arrive at RF with paperwork, which suggests that they require 1:1 or even 2:1 support. The current cohort also contains more pupils than ever before with complex mental health needs. A growing number access, or have accessed, Tier 4 mental health provisions. This description closely matches the proposed Band E+ pupils (who are the most complex) 
Pupils across all three proposed categories will have profound gaps in their education. This is often due to school refusal or lack of attendance; some of these periods out of education will be for a year or even longer. We understand the impact of anxiety and social communication difficulties, and we have an excellent track record of supporting pupils with these needs back into successful full time education, as set out in the Hertfordshire specification.
It is predicted that band D & E pupils will populate 85% of the proposed JMA cohort. One aspect of the Hertfordshire SEND strategy is to provide high quality SEN provision locally for vulnerable and complex pupils. Through the JMA educating these three proposed cohort bands a secondary positive impact will be that the LA should avoid potentially expensive and lengthy tribunals, because needs can be met locally, as opposed to pupils having to access out of county provision.  
The purpose behind the JMA is to address the concerns highlighted by the LA in their Free School Bid (FSB) “the school will meet the needs of a cohort, with significant anxiety, for which placement in a typical SEMH setting would be detrimental.’ It is likely that many of the pupils in bands D and E will be taught in groups of between 5-8. This allows for pupils in the E+ band (or pupils transitioning into the school) to be taught in groups of 2-3 where necessary. This flexibility will allow for capacity within the timetable to better meet pupils’ needs.
It is anticipated that Band D pupils will be those on the fringes of mainstream education, who may have accessed specialised hubs within mainstream settings but found themselves unable to learn effectively within them. These pupils will work in groups of 5-8 where there will be an emphasis on social interaction and the positive elements of a mainstream experience. As far as is practical we will match their curriculum to that of their peers in mainstream in order to make transition back to mainstream school as smooth as possible. 



Supplementary information regarding the proposed intake:
The Special Educational needs and disability code of practice: 0-25 years, broad areas of need define the category of pupil that will make up the majority of the cohort as those with “underlying mental health difficulties such as anxiety or depression, self-harming, substance misuse, eating disorders or physical symptoms that are medically unexplained”. It is expected that many of the cohort will have complexities that significantly impact on daily functioning. Previously, this may have rendered pupils unable to access education and/or life within the home and community successfully. 
1. Many of the proposed intake will demonstrate significant difficulties with social interactions and communication. Some will have spent much of their young lives trying to mask these difficulties (especially the females in the cohort) in their constant struggle to fit in and cope. The most complex amongst this group will have serious additional needs such as those who deliberately self-harm, those with eating disorders, those who suffer typical and atypical psychotic episodes and finally those with suicidal ideations. 
2. Some with an anxiety diagnosis can find it difficult to express the trigger(s) behind their condition. Obsessive, compulsive or pervasive thoughts and behaviours are likely to be prevalent throughout the proposed intake. The small and quiet school environment should support in lowering anxiety levels to enable work to be done help pupils engage in their education and eventually become functioning, economically active and happy individuals with a future.
3. Within the proposed intake, it is expected that some pupils will have needs resulting from past trauma, such as attachment or post-traumatic stress disorder (PTSD). Research shows that traumatised pupils can find it difficult to manage education due to the impact of unregulated stress on brain development and function. This is further reinforced through research completed by a range of academics into the impact of adverse childhood experiences (ACEs) and the consequences these have on a pupil’s education and life chance
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STRATEGIC AREAS
1. Quality of Education 
2. Behaviour and Attitudes 
3. Personal Development 
4. Leadership and Management 


ADDITIONAL AREAS 
5. Autism 
6. SEN 
7. Staff Well-being
8. CEIAG 
9. Mental Health
10. Sixth Form 
11. Central Services
12. Forest House

STRATEGIC AREAS
1.	Quality of Education 
2.	Behaviour and Attitudes 
3.	Personal Development 
4.	Leadership and Management 

ADDITIONAL AREAS 
5.	Autism 
6.	SEN 
7.	Staff Well-being
8.	CEIAG 
9.	Mental Health
10.	Sixth Form 
11.	Central Services
12.	Forest House


PRIORITIES FOR WHOLE SCHOOL DEVELOPMENT
1. To provide an expanding curriculum, which is coherently planned and sequenced so that our pupils, who join as disenfranchised learners, are able to fully access our  offer and build the knowledge and skills necessary to access future learning and employment.
2. To customise the RSE offer for ‘targeted’ pupils so we are addressing the concerns and behaviours of those pupils, who either arrive with us as victims or perpetrators of sexual abuse. Whilst ensuring all other pupils receive the input they need during the short time they are with us. 
3. To continually develop opportunities for personal growth, through the well-being curriculum (individualised support, psycho-education and counselling) to support mental health. 
4. To support and promote attendance through developing personalised school approaches, enhancing multi-agency links and working with key stakeholders. 
5. To continue to grow and develop our CEIAG offer, ensuring high rates of progression and successful onward transition.
6. To explore every opportunity to expand and develop pupils’ literacy.
7. To ensure that pupil and staff well-being remains a priority. 
8. To maintain the high quality of provision; through succession planning, recruiting quality external candidates and promoting colleagues who have undergone specific CPD for their new roles.  
9. Ensure the Trusts acquisition of Forest House Education Centre is successful. Impact of our leadership is evident through stakeholder feedback and all typical data measures. 
10. To open the JMA successfully so that colleagues can get trained up here and ‘know’ the pupils prior to the opening of the new site.













GDFT Mission Statement
Trust Mission Statement
‘Aspirational for those with Diverse Needs’





[image: ]

[image: ][image: ]







[image: ][image: ]


 



[image: ]






We are:
A unique provision that offers SEN pupils a bespoke approach to their own learning and personal, social and emotional development so they are able to taste the success that has alluded them to date.  
Our Purpose is to:
Provide the best holistic care for all the vulnerable pupils we support, through the provision of a quality learning experience that will allow them to confidently access the next stage of their lives and ultimately become happy, successful and economically active adults.
Additional Provision Priorities are:
NAS Accreditation Priorities have been achieved
HIP Priorities have been achieved

EXECUTIVE TEAM 
	 EXEC HEAD TEACHER 
	
	CFO/COMPANY SECRETARY

	Accounting Officer for the Trust 
Act as mentor to academy head teachers
Careers and Onward Progression
Consultations & Admissions
Coordinate staff collaboration across JMAT academies
Coordinate the strategy of JMAT schools
County Liaison
Ensure consistency of educational practice across JMAT schools 
Ensure Efficiency & Effectiveness of both practice and how money is spent
Ensure the trust complies with the Academy Trust Handbook (ATH) and funding agreement 
Exclusions
Lead the process of adding new schools to the trust
Leavers destination tracking
Liaise with trustees and other stakeholders
Line manage and set goals for academy head teachers
Line manage central trust staff
Multi-Agency Team Development
NAS Inspections
Ofsted inspections
Oversight of financial transactions (delegated delivery of the trusts details accounting processes (ie: day-to-day financial matters) to the CFO).
Provide annual reports to the Head of Integrated Services for Learning (in line with FHEC SLA)
Provide termly reports to the board on each academy and their progress
Provide termly reports to the Head of Integrated Services for Learning (in line with FHEC SLA)
Public Relations
School Improvement (HIP)
School Self-Evaluation
	
	Support the growth and development of the trust, ensure due diligence and support for schools as they join the trust
Development, delivery and quality of the trust’s non-educational functions and services (Admin, Finance, Premises, Catering, etc)
Line manage non-educational staff (admin, finance, premises) and act as IT and Data Protection liaison. 
Ensure the development, delivery and quality of the trust’s central services to meet requirements and support continuous improvement (see below)
Compliance
Finance and Auditing
GDPR
HR & Staff Well-Being
Governance
ICT Services
Payroll Services
Procurement
Premises


	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



REPORTING GROUPS

	HEAD TEACHERS GROUP 
(Implemented when several schools onboard)
	
	CASE MANAGEMENT GROUP

	RF head teacher to be appointed 

	
	Safeguarding alerts (DM)
Share RAG rated pupils (integration lead)
Allocation of mentors (AP)






SENIOR LEADERSHIP TEAM 
	DEPUTY HEAD (AP) – 1 FTE
	
	DEPUTY HEAD (DM) – 1 FTE
	
	ASSISTANT HEAD  (ED) – 0.8 FTE

	Access Arrangements & Exam Concessions
Achievement & Standards
Allocation of Mentors
Alternative Providers (liaising with the CFO)
Consultations & Admissions (in conjunction with Exec Head)
Curriculum Planning & Extension Activities
Deputy Designated Senior person
Equality & Diversity
Exam Concessions
Integration
Intervention (Individual Programmes & Therapies)
MHT Liaison
Performance Management of key individuals
Personal, Social and Emotional progress
Planning & Development
Pupil Support Plans
SEND Paperwork
Staff training/Insets
Stakeholder liaison
Timetables
Tribunals
Well-Being & Mental Health (Pupils)
	
	Academic calendar
Academic Progression
Assessment 
Baseline Assessments
Behaviour and Attendance 
Coaching & Mentoring staff
Cover/daily timetable changes
Designated Senior Person 
Educational Visits and Extension Activities.
Exams Officer Lead
Lead Child Protection Officer
Performance Management of HoDs
Monitoring Standards
School reports
Teaching Responsibilities (0.4 FTE)




	
	Coaching & Mentoring
Curriculum planning and development
Deputy Designated Senior person (FHEC)
Development and Management of ASLT
Outreach & Guest Pupils (FHEC)
Teaching & Learning Lead for FHEC Service (0.2 FTE)
Teaching responsibilities (0.4 FTE)
Timetable and Cover (FHEC)
Well-being and Mental Health Lead (FHEC)


	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	





ROMAN FIELDS ASSOCIATE SLT RESPONSIBILITIES 

	STAKEHOLDERS ENGAGEMENT LEAD
	
	DATA & ASSESSMENT LEAD
	
	RF TEACHING & LEARNING LEAD

	Monitoring Mentors
Parent Support Groups
Parents Evenings & Events
Pupil Rewards
Pupil Voice
	
	Character development days 
Data Assessment, Recording & Analysis
Head of Department (Technology)
Pupil Personal Development 
Stakeholder Feedback
Strategic Planning Support
Tracking Progress (Academic, pupil and PSE)
SRE
	
	Head of Department (English)
Lesson Observations
Quality of Teaching
Supporting Teachers/Tutors
Tracking progress (Teacher performance)
Literacy lead


	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	




ROMAN FIELDS MIDDLE LEADERS 

	AUTISM LEAD
	
	HEADS OF DEPARTMENT
	
	SIXTH FORM LEAD

	Autism Accreditation
Autism CPD
SRE
Outreach
Self-Knowledge 
	
	Line Management responsibilities
Maintaining H&S folders (where applicable)
Report checking
Supporting Teachers/Tutors
Tracking academic  progress
	
	Tracking progress
Stakeholder Liaison
Onward Transition

	
	
	
	
	

	
	
	
	
	





SUPPORT STAFF LEADS

	FHEC SERVICE MANAGER
	
	SITE MANAGER
	
	CAREERS & TRANSITION LEAD
	
	OFFICE MANAGER

	Coaching and Mentoring
Mental Health Lead
Monitoring Attendance 
Multi-Agency Working
Stakeholder Liaison

	
	Fire Marshall
Health and Safety Officer
Premises and Site Security
Line Manager/liaison with cleaners
	
	Gatsby et al
Leavers Programme
Onward Transition
Progression Monitoring
Work Experience 
	
	First Aid and Managing Medicines Lead
Line Management non-financial admin staff (incl FHEC admin)
Pupil Attendance recording and reporting
Pupil Census Returns
Pupil records and data. 
Support SLT, Integrations Manager and Exams Officer with timetable co-ordination and administration
Transport Liaison
Well-being bulletin updates to staff 





	
Executive Team


	Mandy Crow
CFO/Company Secretary (1 FTE)


	
 SLT


	Emma Davis
Assistant Head (1 FTE)
Trevor Orchard      
Executive Head 
(1 FTE)
Ashley Purser
Deputy Head (1 FTE)
Dave Morgan
Deputy Head (1 FTE)


	
Associate
SLT


		Mark Reynolds
Technology Lead (1 FTE)
Neil Goodchild  
English Lead  (1 FTE)

Sophie Tyler
Science Teacher   (1 FTE)


	Chris Howroyd SENDCo

Middle Leaders


	Rebecca Walton 
FHEC Service Manager
(.0.84 FTE)
Michael Broderick
Site Manager (1 FTE)
William Allen Head of 6th Form (0.6FTE)
Dominic Bunce Math’s Lead      (1 FTE)
Helen Boxall  
 Creative Arts Lead. (0.6) FTE)

Dinah Buck    Science Lead      (0.8 FTE)

Debra Waterfield
Careers Lead (0.56 FTE)



	
StaffElizabeth Cooper Integrations Manager (0.85 FTE)













	Clare Beaumont
Reception and Admin (0.52 FTE)

SENCO and Exams Admin(0.72 FTE)
Jane Burdin Teacher
(0.4 FTE)
Caroline Harding
Math’s Teacher 
(0.43 FTE)
Gail Ringrose            Art Tutor (0.79 FTE)
Monika Kalogianni    Art Tutor (0.79 FTE)

Mary McCrystal
Autism Lead (0.6 FTE)
Mark Milsome         Sport Tutor           (0.74 FTE)
Niole Holmer
Amanda Lavelle

Liesa Durrant 
English Teacher (0.6 FTE)
Jane Fox 
PHSEE Teacher (1 FTE)
Jan Lee-Kelly 
Careers Support (0.86 FTE)
Cassandra O’Neill Technology Tutor (0.76 FTE)
Aline Savalle         Counsellor           (0.74 FTE)
FHEC Admin
 (0.65 FTE)
Cara Prendiville         Food Tech Tutor   (0.36 FTE)
William Bell               Teaching Assistant
FINANCE
JO & HEIDI
Contract Cleaners 
(0.39 FTE)
Nora Woodley Cleaner
(0.69 FTE)
DPO (GDPR) 
HR & PAYROLL 
ICT Services
Tony Gott
Office Manager 0.88 FTE)
Paul Instrall               Food Tech Tutor (0.69 FTE)
Ruth Davies
Technology Tutor
 (0.5 FTE)
Ian Cunningham
D&T Tech Tutor (0.74 FTE) 




	
	

	Quality of Education
	

	Behaviour and Attendance
	

	Leadership and Management
	

	Personal Development
	





1. Quality of Education 
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1.To construct a curriculum that is ambitious and designed to give SEND pupils the knowledge and cultural capital they need to succeed in life.
	 DM, HOD
	Sept 2023
	a) Pupils develop detailed knowledge and skills across the curriculum.
b) Pupils achieve well as reflected in results from national tests and examinations that meet government expectations, or in the qualifications obtained.
	a) Practice and subject knowledge of staff are built up and improve over time. 
b) Improve staff’s subject, pedagogical and pedagogical content knowledge to enhance the teaching of the curriculum.
c) Provide enrichment opportunities beyond the school gates to develop pupil knowledge and cultural capital. 

	2. To provide a curriculum that is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.

	 DM
	Sept 2023
	a) Pupils are ready for the next stage of education, employment or training. 
b) Pupils gain qualifications that allow them to go on to destinations that meet their interests, aspirations and the intention of their course of study.
c) Pupils achieve well as reflected in results from national tests and examinations.
	a) Engage effectively with learners and others in their community, including parents, carers, employers and local services.
b) Continuing developing the CEAIG offer and provide opportunities for pupils to experience success outside of the school environment. 
c) Provide extensive transition support and work alongside outside agencies to provide support for families through the transition year. 

	3. To continue developing the teaching of reading with a view to supporting pupil confidence and promoting enjoyment in reading.

	DM, NG
	Sept 2023
	a) Pupils read widely and often, with fluency and comprehension. 
b) Pupils achieve well as reflected in results from national tests and examinations.
	a) Further embed literacy opportunities in the wider curriculum and design specific interventions for individual pupils.
b) Develop whole school based interventions to promote reading within lessons and unstructured times. 
c) Promote reading with a variety of stakeholders and through regular literary school events. 

	4. To develop a curriculum which provides for pupils’ broader development, enabling them to develop and discover their interests and talents.

	TO, DM, MR
	Sept 2023
	a) Pupils gain qualifications allowing them to go on to destinations that meet their interests, aspirations and the intention of their course of study.
b) Pupils achieve well as reflected in results from national tests and examinations.
	a) Engage effectively with pupils and others in the community, including parents, carers, employers and local services.
b) Continue developing bespoke approaches and interventions to support Personal Development.
c) Continue to enhance the CEAIG offer, especially supported WEX placements. 






SECTION 2 
2.1 Attendance
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1. The Behaviour and Attendance lead to implement and oversee strategies to improve attendance and enlist support from within and outside the school.
	Attendance Team (DM, TG and EC)
	Sep 2022 –  July 2023
	YOY Attendance rises slightly despite the increasing numbers who attend with PA issues. 
An approach supported by a range of colleagues.
Working with families for them to take greater responsibility for ensuring their children attend school regularly. 
	Mentors plus attendance team proactively contact all daily absentees to establish reason for non-attendance and to feed back to SLT if some form of intervention either short or long term is necessary.  
We directly target those youngsters with complex needs devising individual tailored strategies to secure good attendance. 
Our parent support workers are allocated to these families to encourage resilience and a coordinated approach from home.

	2. To target students with the most significant attendance issues and explore all options available in order to improve engagement with their education and improve attendance.


	Attendance Team (DM, TG and EC)
	Sept 2022 –  July 2023
	Achieve Target of above 90%.
Ensure our attendance is significantly better than that of all similar provisions. 
	Use mentors/parent/ support professionals and families to greater effect.

PM targets for colleagues, mentors in particular.

Parent support meetings are used to greater effect to press home the attendance message supported by directed letters.

We specifically target Doctors, social workers and other professionals supporting the families of the most vulnerable so they can work with us to address concerns. 

Whole school attendance updates in the newsletter. 

Rewards for consistently high attendance and for most improved attendance. 

JMAT will work with students, parents, staff and other agencies to ensure 90%+ attendance for all pupils, but we will pursue FPNs if absence persists. 

Deconstructed’ pupils’ absence on an individual basis and trial a number of different strategies to increase attendance including stamp cards, the re-introduction of FPNs, character development days, lunch clubs



















2.2 Behaviour
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1. Ensure low level behaviour continues to improve through consistency of approach.
	DM, HODs, teachers and tutors.

	Sep 2022 – July 2023

	Consistent use of best practice and implementation of consistent approach.
All staff use the system and it impacts positively on behaviour.
Staff feel empowered to have a positive impact on behaviour which will ultimately improve student achievement.
	HOD’s having a greater impact on managing behaviour. Staff & Mentors are able to access behaviour logs and determine interventions for themselves.
New staff are given greater opportunity to watch experienced colleagues and observe behaviour management strategies. HODs will have an overview of behaviour within their departments and put in relevant strategies to manage it effectively
HODs will have an overview of behaviour within their departments and put in relevant strategies to manage it effectively.

	2. To have robust strategies in place to manage persistently detrimental behaviour.
	DM, SLT
	Sep 2022 – July 2023

	Repeated incidents of detrimental behaviour are recorded on Arbor and shared during the daily debrief.
Incidents are recorded accurately along with action taken to manage the behaviour.
Strategies used are robust and are able to improve detrimental behaviour over a short time period.
Barriers to learning that may cause detrimental behaviour are removed. 
 
	To use the rewards and achievement system to praise good behaviour (“capture pupils being good”).
Use of ‘catch-ups’ to ensure a timely consequence is used for off task or detrimental behaviour.
Use clear and concise goals for students to meet their behaviour.  These goals to be agreed with and checked by DM and mentors.
Use SMART targets with students to reduce and remove detrimental behaviour.
Regular parent meetings to review behaviour.





3. Leadership and Management 
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1. JMA opens early on RFs site the new building gets underway
	TO 
	September 2023
	Construction work starts and the timetable is adhered too.



We get the JMA sign off for the RF site from the RSC’s office (achieved)

We recruit new colleagues to lead key departments within JMA
	We received the funding agreement in January and are currently working on ensuring we are well prepared for the Ofsted pre-opening visit in May and recruiting to fill available posts. 


	2. Succession Planning
	AP
	Dec 2022
	Senior colleagues understand and are able to undertake aspects of APs role prior to his departure.

Other colleagues are appointed and supported to cover integration, timetable and exams etc. 
	APs time invested in DM.

Key recruitments made- transition/timetable secured from 10/10/22. 

Appoint to senior and junior roles when the budget allows to provide ASLT with more responsibility negating the demands on the timetable and providing greater capacity. 

	3. Devolved leadership- to provide those colleagues who have been very competent and loyal the opportunity to experience greater responsibility, so they feel ready and able to take on more senior roles within the trust. 


	All those who lead. ED to support the Aspirant SLT group. 
	Sept 2022 onwards
	Robust accountability and high expectations are established throughout the provision- resulting in stabilised outcomes in summer 2023 exams following our phenomenal 2022 results. Attendance/transition rates improve etc. We establish many of our priorities into working plans

PM targets are achievable but challenging

High performers are provided with opportunities to extend their contribution through career progression, following the opening of JMA. 

SLT have more time to work on strategic elements of their roles now we have a second site with a third on it way.


All leaders have the confidence to advance their careers, should they choose to do so when the additional sites go live
	
Middle Leaders have all been given additional responsibilities as have all UPS colleagues, monitor success of this through PM. 

Line management structure changed from Sept 2022 to reflect recent recruitment and likely impending changes

Associate SLT members have provided with the opportunity to support their own development (3 colleagues signed up to Leadership qualification in July 2022) and are also working with a senior colleague in an associate role

Ensure roles such as integration/exams are supported  at the right level through recruitment allowing senior colleagues to operate at a higher level

	4. To ensure a strategic approach to CPD to support a high quality programme of staff development focusing on building a team that has the capacity/skills to expand successfully. With the free school in mind. 
	 SLT /MLs
	Academic year
	We have robust evidence to support our devolved leadership plans- to include roles MLs have taken on as a result of training, and the impact of this. 

We have a concrete CPD plan for the year that addresses all the Trust’s priorities and regular training sessions. 
	Ensure all external and internal training relates specifically to the PDP. Action plans for all departments also feed directly from PDP.  

Colleagues hand over aspects of their roles that they are familiar with and support others so they can learn from them. 

	5. To improve communication through ‘You said / we did’ approach.

	
	
	We can evidence that colleagues have been listened to and action has been taken, when it is reasonable. 

Staff feedback is strong- (achieved as evidenced by the Jan 2023) 
	On the agenda for INSETs, where staff will be encouraged to give feedback.

Feedback shared with staff at next inset with ‘we did’

Further information sought during the next INSET 






4 Personal Development 
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1. To support learners in developing their character, their resilience, confidence and independence. 
	MR, TO
	Sept 2023
	a) Pupils develop their resilience levels and design strategies to cope with stressful situations and setbacks.
b) Pupils confidence, self-concept and self-esteem improve from entry to exit. 
c) Pupils develop their independence skills to allow them to successfully transition to onward destinations.

	a) Pupils are offered a series of Character Development opportunities throughout the academic year. 
b) Pupils are offered a range of CEAIG opportunities to encourage successful onward transitions. 
c) Pupils experience stepping stones of success through academic achievements and weekly / termly rewards and recognition. 

	2. To prepare pupils for life in modern Britain 
	TO, MR
	Sept 2023
	a) Pupils become responsible, respectful, active citizens who contribute positively to the school and society. 
b) Pupils understand fundamental British values.
c) Pupils understand and appreciate diversity; celebrating what we have in common.
d) Pupils respect different protected characteristics as defined in law.

	a) Pupils are provided with a PSHEE curriculum that focuses on fundamental British values.
b) School promotes whole school events which celebrate and promote diversity.
c) Pupils are provided with access to specialist teaching, interventions and support as and when required.
d) Staff provided with CPD opportunities around diversity and gender variations. 

	3. To develop a Sex and Relationship (SRE) educational offer which meets the needs of all pupils

	MR, AS, ST, JF, MMC
	Sept 2023
	a) Pupils understand how to keep themselves safe, in a range of environments and understand issues around consent. 
b) Pupils are aware how they may be more vulnerable to exploitation and bullying due to the nature of their SEND 
c) Individual pupils receive tailored content and teaching to meet their specific needs at different developmental stages. 
d) SRE interventions are sensitive, age-appropriate, developmentally appropriate and delivered with reference to the law.

	a) Pupils are offered personalised and bespoke interventions which address individual needs.
b) A whole school SRE procedure is developed alongside key staff members.  
c) School consults and works alongside a range of stakeholders and outside agencies to deliver interventions and review progress. 
d) The SRE offer is regularly reviewed with a view to delivering sustained improvement. 







5 Autism
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS

	1. Support teaching to ensure that lesson planning and teaching has opportunities is more focused on individual pupil needs 
	MMc
	Sept  2022 – July 2023
	All staff will continue to develop explicit autism references on lesson plans which are clearly linked to the needs of each individual young person.  Create and frequently update context sheets/mentoring sheets to facilitate clear K&U of pupils.

Best practice cascaded through the organisation so teachers feel empowered and able to develop planning that holistically supports autistic pupils and can be flexible when required.

Use updates around individual pupils provided through daily debrief to inform practice and interactions with autistic pupils. 


	Staff are continuing to develop excellent practice in tailoring their teaching to the specific needs of individual pupils as evidenced by our outstanding OFSTED report which states “Teaching is outstanding because adults who work with pupils know their individual needs remarkably well. Teachers are highly skilled and adapt activities so that pupils achieve extremely well.”  “Pupils’ specific needs and difficulties are carefully addressed through personalised plans. As a result, their outcomes are outstanding.”
The school is aiming to achieve Beacon School status through the National Autism Society (NAS).  As such, we continue to work with the NAS to improve our provision for autistic children.

	2.  To continue to increase understanding and awareness of autism with specific focus on girls

	MMc &
SENCO
	Sept 2022 – July 2023
	Teachers and tutors are freely able to offer strategies to support specific pupils to develop themselves.

Staff have an increased knowledge and understanding of the issues girls with autism might face.

Context sheets show clear understanding of pupils needs and include ways of working to best support progress.  Evidence that these context sheets are informing planning and teaching.

Use of pupil profiles and EHCP targets in training to ensure staff are aware of key strategies to support each individual pupil’s needs.  Awareness of key differences in issues and approaches for boys and girls.

Increased understanding of the issues faced by autistic trans pupils.
	MMC continued to develop induction programme and insets. Updated training on autism completed with staff using the autistic voice of the pupils in the provision and understanding masking, which is particularly pertinent to autistic girls.
Evidence from Ofsted notes “Pupils with ASc make outstanding progress in developing their communication and social interaction skills. This is because staff use their expertise in ASc well, alongside their excellent subject knowledge, to ensure that these pupils achieve their potential.”
In-house training via material provided by the Mermaids charity 

	3. To continue to develop the self-knowledge programme which explicitly teaches pupils about themselves and their own autism from a strengths based perspective and ways of keeping physically and mentally healthy.  To role this out to all autistic pupils.
	Ed Psych
SENCO
MMc
	Sept 2022 – July 2023
	Most Autistic pupils will follow an individually tailored self-knowledge programme.  Autistic Pupils have the skills needed around communication, independence, health and well-being (see point 4) and social and emotional awareness.
	The self-knowledge programme continues to grow and is individualised to meet the specific needs of each pupil.  Pupil’s enjoy the course and give feedback that they find the course makes a positive difference to their well-being.
OFSTED noted that “Non-academic targets are set for pupils by their teachers to improve life skills, such as self-help for some pupils on the autistic spectrum. This challenges pupils to achieve even more and, consequently, they do. Pupils’ self-assurance grows as they proceed through the school and become increasingly independent.”

	4. To develop awareness of behaviour as communication

	MMC and AS
	December 2022 – July 2023
	Staff training on behaviour as communication/behaviour and empathy by MMC/AS
Staff to be more reflective in their practice and able to embed more personalised strategies
	

	5. Develop ‘best practice’ autism teaching across the entire provision to include new starters
	MMc

	Sept 2022 – July 2023
	Regular focus for lesson observations will be autism specific. This is already occurring and feedback provides evidence that teachers have developed their practice.  Training will focus this year on Autism and girls.

Provide clear visual aids for pupils to help them navigate their learning and understand social situations.  Share good practice of using visual aids within staff training. 
	Training has continued to support staff in developing best practice.  Our outstanding OFSTED and our advanced accreditation achievement bear testimony to the effectiveness of our approach

	6. To continue to extend the autism positive voice
	MMc
	Sept  2022 – July 2023
	Regular talks, workshops led by Autistic people for both staff and pupils (This can begin again now post-covid)
Pupils involved in looking at successful autistic people and choosing their own hero
Continuing to develop the role of our pupils voices in our training.
	Staff training always has the autistic voice at its heart with the development of using our own young pupils voice to inform and develop practice






6 SEN
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS

	1. Continue with robust SEN practice.  
	CH
	2022 - 2023
	· Context sheets are accurate 
· Input/training around SEN is well received. 
· EHCP’s (dates, paperwork including changes to health needs and attendance) are maintained 
· Procedures, Access Arrangements
· Mentoring targets are regularly reviewed and updated. 
	· SENCO shares accurate up to date information on a regular basis with staff, that is reflective of when changes have occurred.
· EHCPs are scheduled and completed within the statutory time limits. 
· Streamlined Mentoring targets to reflect EHCP outcomes.
· SENDCo to delivery half termly training to all staff through CPD programme
· Access arrangements for those with EHCP (RF) and without (EHCP) Forest house pupils needs to be considered, approach already made to local SENDcos to commission this piece of work 

	2. Develop practice to take advantage of the IT systems that are in place to ensure time is used to best effect.  
	CH
	2022-2023
	· New assistant is able to set up reviews, manage pupil’s folders, use Arbor and prepare necessary paperwork.  
· Use new EHCP effectively  

	· Training commenced and systems in place with administrator. 

	3. Support the training of the new SEND admin assistant
	CH
	Nov 2022-onwards
	· Admin assistant feels supported and comfortable in her role
· Assistant provides effective support to SENDco
· All timelines are maintained. 
	· Recruited in November 2022. The new assistant is happy, productive and enjoying her role with us. . 

	4. Support the Head with consultation paperwork 
	TO/CH
	2022-2023
	· Consultation paperwork is scrutinised to highlight each individual’s presenting needs.
· If we are able to meet need, an email with the additional provision necessary to meet each pupil’s needs is passed to TO and AP.  
· Response letters are written promptly as required and passed to TO.
· SENCO supports the integration of pupils into the provision with the support of the Pastoral Team.  
	· Streamlined and defined process for consultation process and  letters. 




7 Staff Wellbeing 
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS

	Wider Skills
· Staff Training
· Inset day training including well-being activities to be built in to all insets for staff
	AP/ED
	2022-2025
	Well-supported employees typically feel a greater commitment to their employer. 
Relationships between staff are strong leading to continued effective team working.
Staff feel valued, engagement is high and feedback is positive
	· The trust pays for job-related training to count towards the continuing professional development (CPD) 


	Flexible Working 
Opportunities to allow staff to attend personal events and amend contracts to support part-time working around the family. 
	TO/CFO
	2022-2025
	Staff are able to attend events that are important to them.
Staff feel valued and that the school SLT understand their personal needs
Day off to reward those with 100% attendance.
	The Trust has always put work/life balance at the heart of everything we do and know that there are things outside of work that are important to staff. 

	Wider Wallet
To continue to build upon the current offer on Wider Wallet benefits across the Trust.
	CFO 
	2022-2025
	Build on current benefits offered and add to the Wider wallet staff platform to include such things as Workplace Cars, Workplace transport, Wider Tech, etc.

	Wider Wallet in place as a one stop shop for all Staff benefits including Kiddi-vouchers, Workplace Bikes, Education Support, Judicium Education sofa training sessions, Specsavers vouchers, free e-cards, exclusive discounts and cashback including corporate Halfords discounts.  

	Wider Wellbeing
Health, wholeness, fitness, peace of mind, resilience - all so important for quality of life.

	MK/AS/MM/SLT
	2022-2023
	· Use of the school Gym avoiding costly gym membership. 
· Free Yoga sessions by Monika
· Counselling by Aline
· Admirers week, mug someone (mug presents) as a bit of fun to lighten the mood. 
· Gifts in pigeon holes (flowers, chocs, etc)
· Thank you cards from SLT to recognise work well done.

	Recognises that people face competing pressures of finances, family commitments and workloads. We understand that "me-time" is sometimes a pipe-dream and that the day-to-day challenges of life can have a negative effect on physical and mental fitness, peace of mind and ability to cope. So, Wider Wellbeing starts with the reality of modern life, supporting achievable steps to help prevent illness, encourage healthy lifestyles and promote a positive state of mind

	Social Events
Organise ad-hoc social events which build relationships within the Trust. 
	CFO/CB/AS
	2022-2025
	· Christmas Meal
· Social activities
· Charity events
	Christmas event paid for as a thank you to staff for all their hard work. 
Social activities – meals out, social gatherings arranged.
Charity events organised so that staff can join in for a good cause and organise events for charities that mean a lot to them.  

	Better Communication
Create better communication and ensure that information is consistent and concise and staff feel informed. 
	SLT
	2022-2025
	· Develop the secure staff portal on the Trust website so all schools within the Trust have central place to find information. 
· Use of regular surveys to obtain feedback 
· Sofa sessions/meeting opportunities to hear the staff ‘voice’ and discuss key topics
· Emails from the Head to share recent news. 
· Make the website more proactive to create a better communication platform across the academy and trust. 
	· Termly revolving staff noticeboard in place with shout out and tops tips, etc. 
· Staff surveys
· Develop the Office Noticeboard to promote staff benefits and the ‘you asked…..we did’. 



	Corporate Social Responsibility
Corporate social responsibility can range from waste and pollution reduction to employees volunteering hours in a local charity, school or community centre. It encourages staff to care and to contribute, which drives partnership. 
	SLT
	2022-2023

	· Foodshare collections
Give staff time off work to volunteer in partner schools e.g. to run an assembly around IT, filming and editing a school production or supporting a teacher delivering a tricky IT lesson 
	Current food collections are in place to support pupils, staff and families and reduce the impact on school budget and building key relationships with local businesses. 







8 Careers and Transition
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS

	1. To ensure RF is complaint with DfE published statutory guidance September 2022:  ‘Statutory guidance for schools and guidance for further education colleges and sixth form colleges (NB due to be further updated in Autumn 2022).

	DW
	Sep 22- Sep 23 
	We continue to meet statutory guidance especially around technical education and apprenticeships, and careers guidance.
SLT and Management Committee are up to date with the changes, particularly the Link Governor.

	· We already meet the 8 benchmarks but this is an ongoing exercise to maintain it.
· We are acknowledged to represent best practice in many areas particularly as we have just renewed Investors in Careers which is independent external validation.

	2. To continue to improve communication with the rest of the school.
	TO/DW
	Sep22- Sep 23
	Transition plans and updates have a termly slot at the staff meeting.
Staff know how and why we are trying to grow our students’ independence.


	SLT/Staff involved with leavers have a clearer knowledge of:
· DfE Statutory guidance and Gatsby 
· RF’s post 16 policy
· Why impartial advice from Services for Young People is necessary
· Herts colleges and 6th forms
· Breadth of courses on offer inc supported SEN ones
· Transition out legislation around EHCPs.


	3. To review what we do with targeted WEX (since our cohort of pupils has changed and many cannot cope with regular WEX).

	TO/ DW/JLK
	Sep 22-
Sep 23
	Find other ways to offer WEX/ employer encounters/ experiences of workplaces (eg via the leavers’ programme or as part of virtual encounters on the HOP portal).
All pupils are offered opportunities to undertake (supported) work experience when appropriate. 
	· Herts Framework (skills which employers look for) used as a basis for monitoring progress.
· Positive feedback from stakeholders (pupils’ progress is now fed back termly on reports). 


	4. To continue with the successful onward transition programme including the Friday Social skills group and additionally with the FHEC ESMA pupils.

	TO/ DW/JLK/ 
	Sep 22-Sep 23
	Monitor 2022 leavers and take steps to keep them engaged in their new settings.
Thoroughly plan and do transition visit(s) for 2023 leavers’ destinations with full stakeholder support and pupil buy-in.
Regular weekly meetings with notes and actions as necessary.
	· All leavers have a destination/s (may include Hop Into as a back up) fully discussed with stakeholders at EHCP reviews and are ‘bought in’.
· Leavers are supported in new setting where necessary for at least half a term (till Oct half term).


	5. To continue with the Leavers’ Programme 
	DW/JLK
	Second half of summer term
	Pupils realise why they need to experience other opportunities,  they are keen to join the programme and work on their team building and social skills.
Parents continue to support the programme.
	· Pupils transition with a stronger belief in their own abilities and develop their resilience particularly around transition.






9. Mental Health
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	ACTIONS

	1. To support pupils in knowing how to keep physically and mentally healthy.
	MM, MMc, AS, TO
	Sept 2023
	a) Pupils improve their physical health levels from entry to exit.
b) Pupils have strategies to improve their mental health and the ability to self-regulate as and when required.
c) Pupils exit the provision with enhanced levels of physical and mental health.

	a) All pupil have access to physical health sessions as part of their overall curriculum. 
b) All pupils are offered access to specialist support and intervention to support well-being and mental health.
c) School to provide personalised and bespoke support around physical and mental health. 

	2. To continue referring and providing personalised well-being support to pupils and their families.

	DM, EC, AS, MC
	Sept 2023
	a) Pupils are able to access mental health support within school. b) Pupils are supported to access specialist mental health support provided by MHST / CAMHS / PALMS / Step 2. 
c) Referrals to specialist services have a higher acceptance rate 
d) Pupils use strategies to cope which allowing access to quality education. 
e) Pupil attendance increases within targeted group. 
	a) Provide in-school access to mental health support
b) School to refer pupils to external mental health services as and when required.
c) School to work alongside multi-agencies and other stakeholders to provide a continuum of support, advice and guidance. 
d) School to work alongside MHST and other external agencies to provide well-being support to pupils and families. 

	3.To collaborate with the Mental Health Support Team (MHST) to provide targeted interventions and support around transition out of Roman Fields.

	DM, CEAIG
	Sept 2023
	a) Parents are able to access online support, provided by the MHST, around Transition. 
b) Parents feel supported around Transition and take a proactive approach to researching 
c) Pupils access transition support from the CEAIG team and the MHST. 
d) Pupils successfully transition out of Roman Fields. 
e) Pupils are supported to access appropriate courses post Roman Fields.
	a) MHST to lead a number of evening online Parental Support workshops focussed on transition. 
b) CEAIG team to deliver weekly transition support sessions for targeted pupils. 
c) CEAIG, SENDCO and Services for Young People to collaboratively work and secure best onward transition for individual pupils. 
d) CEAIG to pupils, families and onward destinations to ensure post-transitions are a success.  





10 Sixth Form
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS


	Academic
Sixth formers’ performance is enhanced through the provision of personalised study skills sessions in areas that need development, such as:
· Scanning and skimming skills
· Note-taking / research skills
· Writing / structuring written work
· Self-study discipline

	WA
	Autumn 2022

Spring 2023





Autumn 2023


Spring 2024



Summer 2024
	Y13 receive external study skills course from Herts for Learning

Progress is reviewed and recorded through:
a) mentoring process;
b) subject-teacher reports
c) performance in mock and end of topic exams;
d) evaluation by students.

Study skills needs are identified for new intake of Y12s and suitable self-study area is set up for sixth formers to have a ‘home’ within the School 

Programme of support is delivered for Y12s by suitably qualified staff, including external specialists, if necessary.  Sixth formers take more responsibility for being productive in their self-study time.

Progress is reviewed and recorded as above
	· Each sixth former’s mentor targets include a study skill target
· Deliverer of study skills input reports improvement in capability and confidence through mentoring paperwork
· Subject teacher(s) report improvement in assessed outcomes, as noted in end of term reports and improved performance in mock and end of topic exams
· Subject teachers report that work set for self-study is complete in end of term reporting
· Folders / portfolios of pupils work are well-organised and complete, as identified by subject teachers
· Pupils reports improvement in confidence in targeted skills area through mentoring process

	Leadership
Sixth formers develop independence and leadership skills
	WA
	Autumn 2022



Spring 2023

Autumn 2023


Spring - Summer 2024
	Each Y13 individually or in a team works with staff to plan, deliver, clear up and evaluate an activity / event.  Each Y13 intending to progress to university takes ownership (with support where necessary) of their UCAS application.

Y13s submit robust UCAS applications

WA liaises with new intake so that each Y12 selects an activity / event from a menu of opportunities for them to contribute to the School community.

Each Y12 individually or in a team works with staff to plan, deliver, clear up and evaluate an activity / event.  
	· Each sixth former identifies an area of School life from the menu to which they can contribute
· Each Sixth former has contributed to the planning and delivery of an activity / event, as monitored through mentoring



	Social development
Sixth formers expand their horizons and understanding of the wider world
	WA
	Half-termly
	WA develops a programme of half-termly trips and excursions, including:
· Cultural trips (eg theatre / exhibition / concert)
· Social trips (eg restaurant / ice skating / sports venue)
· University trips (eg public talks / open days)
· Workplace trips (eg Crown Court / Houses of Parliament / Factory)
Delivery is dovetailed with IC’s life-skills activities and DW’s CEAIG programme
	· A programme is shared with students and parents
· Each Sixth former engages with at least 50% of the activities covering at least two of the themes
· 75% of activities are scored positively as worth-while / useful / interesting as recorded by an evaluation form completed after the trip

	Progression
The Roman Fields Sixth Form ‘experience’ is evaluated as enhancing pupils’ academic performance and confidence with successful onward transition
	WA
	Termly


Yearly (Summer)


	WA provides a termly report to SLT summarising both individual outcomes and the collective Roman Fields Sixth Form ‘experience’.

WA provides an end of year report to SLT reviewing the ‘programme’
	· Students report that the activities above have built their confidence and their understanding of the wider world and their next steps by completing a half-yearly evaluation form
· Information drawn from mentor reports details outcomes
· The ‘programme’ listed above is evaluated as being successful on the basis of the majority of criteria above being met.
· An improved programme is developed for 2024-5 on the basis of staff feedback






11 Central Service 
	OBJECTIVES
	LEAD
	DATE
	SUCCESS CRITERIA
	EVALUATION AND ACTIONS

	1. Finance & Auditing
Develop financial practices in line with recommendations from auditors and ensure finance staff time is used effectively. 
	CFO/
Finance Staff
	2022-2025
	· Finance systems working smoothly and finance staff trained
· Develop the system further so that HoDs put on orders direct to Sage, as part of the plan for growth of the JMAT.
· Develop the system for further sites (FHEC/JMA)
· Develop further financial procedures, fixed asset register and risk register. 
· Look at ways to start fundraising for the trust and applying for grants.
	· Positive audit results achieved and recommendations built upon.
· Finance system in place that is fit for purpose. 
· Asset Register and Risk register in place and continuously under review for improvement.   
· Finance (external and internal) auditors appointed


	2. GDPR
Maintain the high profile of GDPR and data security

	CFO 
	2022-2025

	· Clear lines of accountability, roles and responsibilities and conflicts noted.
· Comprehensive data audit and data maps with clear retention policy
· Staff are clear about data breaches and reporting procedures
· Staff are trained to be vigilant regarding data and the impact of non-compliance to the Trust. 
· Annual review of electronic and hardcopy data to ensure meet retention periods
· Third parties aware and agree to data protection expectations and accountability. 
	· To build on the work that has already been completed to ensure that GDPR remains high profile within the Trust and staff adhere to data security protocols in place. 
· Pupils data collated centrally for quick retrieval. 
· Privacy notices have been revised and distributed to stakeholders
· Job descriptions revamped to include data protection compliance
· Locked boxes and USB encrypted pen sticks purchased. 


	3. Governance
To develop and support our Trustees and Members. 
	CFO/TO
	2022 - 2025
	· External review of governance completed.
· Recruitment and training of new trustees in line with the Great Governance Pathway. 
· Increase link role accountability and tracking
· Continue to develop governance planner in line with academy returns. 
· Companies House, GIAS, website and SCR accurately maintained.
	· Governance structure in place of Members and Trustees
· Academy Planner in place. 
· Recruitment of three new Trustees in May 2023.
· Robust Governance Plan developed and on Trust website. 
· Trustees and Members on Companies House, GIAS, website and SCR


	4. HR & Payroll Services
Develop HR and Payroll services for the Trust and drive forward recruitment for quality staff to fill vacancies across sites. 

	TO/CFO
	2022 – 2025
	· Policies and Processes reviewed and updated accordingly. 
· Work with Data Plan (payroll provider) and Wider plan (Staff Benefits provider) to ensure HMRC regulations are met. 
· Look to develop ways of attaching electronically benefit flyers to the payslips to promote staff benefits offered. 
· To put out high quality adverts at key times to fulfil vacancies
· To ensure that new staff buy into the ethos and culture of the provision. 
	· New payroll provider in place with electronic forms to support audit authorisation trail 
· Key reports developed in line with the provider and finance. 
· HR contracts have been revamped to ensure compliance for the Trust to issue. 
· E Payslips rolled out to staff. 
· Review staffing structures and cost to meet the needs of the provisions. 

	5. H&S
Maintain outstanding H&S at RF and disseminate good practice
	CFO/Site Manager/
HoD
	2022-2025
	· Paperwork to be completed in full and maintained accurately
· Premises works are completed in a timely manner and to a good quality
· Improvements are made across the Premises/Site
· To work with the Head, Project Manager and NSN on setting up a new site
· To work with the FHEC team to ensure all paperwork is updated and compliant. 
	Site Manager booked on key training to ensure requirements are met and to build upon existing knowledge. 
H&S folders are being updated and made more robust. 
Centralisation of premises data onto Parago has begun and being built upon
Site tidy up has begun. 

	6. Administration & Premises
To develop a structure for the Trust and for the Academy in order to support growth and separate central services from daily school office tasks.
	CFO
	2022-2025
	· Review roles and responsibilities of admin and premises staff
· Internal training completed to upskill staff across the two departments
· New systems are fully embedded within Roman Fields by 2023. 
	Systems have already been put in place to ensure organisational growth and colleagues have been trained on the basics of these systems. 

	7. ICT & Websites
To develop IT and the Websites to support organisational growth. 
	TO/CFO
	2022-2024
	· Complete broadband tender for the RFA and FHEC for 2023 to consolidate existing contracts with a view to seeing if there is a way to include JMA in 2024 to obtain even better vfm. 
· Work with HfL to bring RF & FHEC under one network and towards a cloud based solution with a view to encompassing JMA in 2024.  
· Continue to develop and maintain the Trust and RF website and Develop JMA website to support better communication and ensure website compliance. 
	· Extended Wi-Fi functionality across the academy
· 2 x Guest Wi-Fi created for pupils and staff/professionals. 
· Completed tender process for new FS. 
· Trust website designed and up and running
· RFA website designed and up and running and included FHEC section







12 Forest House
	Objectives
	Lead
	Date
	Success Criteria
	Actions

	Quality of Education

Forest House Education Centre will ensure that the educational provision available for all pupils (ESMA Day and Unit Residential) is in line with the provision available across the JMAT and in mainstream schools across the country
	

ED
	

July 2023
	

Pupils are taught a varied curriculum with opportunities to achieve the qualifications needed for future study

Pupil achievement is in line with start points and targets, demonstrating that progress has been made
	

ED to oversee and revise curriculum offer at key points throughout the year

FHEC teachers to baseline pupils on entry and carefully track their progress throughout the year on centralised tracker document

ED to evaluate and analyse achievement data (August 2023) to set targets and make amendments for the following year’s cohort

	Behaviour and Attendance

Forest House Education Centre will encourage and support the attendance of all of the vulnerable pupils attending the provision
	

NS

	

ongoing
	

Pupils are attending regularly and engaging fully with school
	

NS to track daily attendance and feedback to key JMAT staff and staff of other providers (base schools / ESMA)

RW and AW to meet weekly to discuss, track and review the attendance of ESMA pupils

RW and AW to hold termly review meetings with key staff, pupils and parents

RW to attend review meetings for Unit pupils 

	Leadership and Management

Forest House Education Centre leaders will foster a culture which is progressive and process driven, leading to strong pupil achievement and staff excellence within a supportive a supportive and nurturing environment
	

TO ED RW 
	

July 2023
	

Pupils are thriving both educationally and emotionally

Staff are proud to work at FHEC and are providing the best possible service to pupils and stakeholders

The processes which drive the school are clear, understood and followed by all and lead to effective outcomes
	

ED and RW to provide well-being and enrichment opportunities for pupils and staff

ED and RW to provide clear boundaries in which coaching conversations can take place and issues can be raised by staff through the Performance Management structure

ED and RW to work closely with MC to replicate the RFA processes at FHEC

	Personal Development

Forest House Education Centre will support all pupils to transition back in to mainstream schools (Unit) or in to continued educational provisions (Day) through support provided by the JMAT Transition Lead 

Forest House Education Centre will support the overall recovery of Unit pupils through the provision provided and through working closely with unit medical staff


	

DW

All FHEC staff





RW
	

July 2023








Ongoing – end points are varied by pupil
	

Pupils are able to successfully transition back in to their original mainstream schools (Unit) or in to further educational provision (Day)

Pupils feel prepared to move away from the small setting of FHEC in to larger settings, and are able to succeed there

Educational and emotional education provided by FHEC is able to support the medical and psychological work of the medical unit
	

DW to provide weekly transition programme; to include, team building activities, preparation for college and the world of work, trips and visits

DW to support college and further education applications for pupils


ED to track the progress of Unit pupils whilst they are being educated at FHEC

RW to track future movements and re-integrations of pupils













Appendix 3 - Multi Agency Feedback

Each year Roman Fields surveys outside agencies that it works with, to ascertain its effectiveness around safeguarding and communication. We intend to establish this practice within the JMA, There are two parts to the survey the first asks the following three questions:

1. Communication with Roman Fields is excellent.
2. Child Protection and Safeguarding is taken very seriously by Roman Fields.
3. Issues are dealt with promptly and effectively by Roman Fields.

Replies are sought from over 15 agencies and professionals, including:
· ESMA Education Support for Medical Absence, Hertfordshire. 
· Essex NHS Foundation Trust.
· Hertfordshire Special Educational Needs Team.
· Forest House Hospital 
· Children Looked After Teams - Hertfordshire
· Children’s Services, Hertfordshire.
· Education Adviser for Children Looked After.
· Family Intervention Worker, Intensive Families First Support, Hertfordshire.
· Youth Connexions, Hertfordshire.
· Hertfordshire Educational Psychology Service
· Preparing for Adulthood Practitioners, Hertfordshire Children’s Services.
· The Virtual School, Hertfordshire.


The results from the last survey are as follows:
Summary of results:


1. Communication:
80% strongly agree that this is excellent. 20% agree


2. Child Protection and Safeguarding:
80% strongly agree that this is excellent.
20 % agree

3. Dealing with issues
80% strongly agree that issues are dealt with promptly and effectively.
20% agree




What is the three-year multi-agency feedback trend?

Three-Year Trend Results:

1. Q1 – Communication:
 93% strongly agree or agree has altered and is now 100% strongly agree or agree.
2. Q2 – CP / Safeguarding:
85% strongly agree or agree. 100% now strongly agree or agree.
3. Q3 – Dealing with Issues:
100% strongly agree or agree.



The second aspect of the survey asks for qualitative comments. Below is a very small sample of the feedback received:

· “Excellent communication for the DT.  Good quality PEPs and pupil reports.  Excellent home school liaison and support for carers”.
· “Where there have been any concerns they have been addressed quickly”.
· “Thank you to all the staff for your support for CLA this year including your exams department who have helped us so much to get qualifications for a young person who would otherwise have left school with no qualifications”
· “I have communicated with various different people at Roman Fields, depending on the context. Email correspondence has generally been very good”
· “I have really enjoyed getting to know the staff at Roman Fields this year – many of whom are knowledgeable, committed and creative in the way that they work. There are occasions when joint meetings have been arranged and this has helped to identify particular areas of need that could be fulfilled by the LA EP. For example, related to attachment training. 
· “Roman Fields staff are always responsive when there is a need to communicate regarding an individual young person”.
· “Roman Fields raise appropriate safeguarding referrals and are protective of young people”.
· “An excellent educational provision for children and young people with special education and mental health needs that provides a tailored programme enabling them to thrive”.
· “The DSP in particular is very quick to respond and issues are dealt with very promptly. Staff take seriously the needs of children and are quick to raise any concerns or issues”.
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